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PREFACE

1975, t. Olaf College received a grant from the Andress W. Mellon Foun-

dation to support a three -yea program entitled "W Careers: A Changing

Perspective." The progra was designed to develop "new awareness and sensitivity

and changing roles of woatett and men among a variety of audiences, including

students, faculty, administ

emphasis on enlarging til

spouses of faculty, and parents,"1 with an

es of worsen students concerning careers and

the possibilities of different Life- styles regarding mat

major components of this p:rcgram were:

Career Advisory Panel made up of ten women successful in careers

Lgea d children. The

not often chosen by wome who participated in a variety of programs

and activities designed for St. Olaf students, faculty, administrator

and othe

2) an annual scholer--1. tt reside ce who worked with a Sc. Olaf faculty

member during our January Interim, taught a course related to women's

Studies or the changing roles of women and men, and made presentations

to e variety of audieno

3) s per study grants which enabled faculty to do research on topics

related to women's t 41 he changing rolea of women and men; and

4) a Career Counselor wli.o coordinated the activities of the Career

Advisory Panel as well. as planning program and counseling individual

students in such areas as Life planning,

issues related to changing sec roles.

letter from Dean
Andrew W. Mellon Foundatt

search strategies, and

err, St. Olaf -L to M4. Claire List,

Y 11, 1975.



In order to assess the impact of this grant program on St. Olaf mil- e,

a variety of measures were used. During the three years of the grant it

gathered and analyzed data on student choice of major and career plane, col-

lected written evaluations of programs and activities, and conducted

attitude surveys. The results of this research are presented in three repor

Report 1 Occupational Plans and choice of Major of
St. Olaf Students, 1974-1977

Report Attitudes of St. Olaf Students Toward the Roles
of Women and Men, 1976 and 1978

Report 3: Impact of the Career Counselor and the
Career Advisory Panel

The conclusion presents a summary of the research presented in these three

reports and an assessment of the overall Tract of the program.



REPORT 1

OCCUPATIONAL PLANS

AND CHOICE OF MAJOR

OF ST 6 OLAF STUDENTS

1974 1977



OCCUPATIONAL PLANS AND CHOICE OF MA R

OF ST. OLAF STUDENTS, 1974-1977

ABSTRACT

Analyses were made of: 1) the immediate post-baccalaureate occupations

of St. Olaf seniors (both male and female) who graduated from 1974 through

1977, 2) the undergraduate majors of seniors who graduated in 1974 and 1977,

and 3) the graduate majors chosen by those students in the classes of 1974

through 1977 who planned to enter graduate school.

These analyses of the occupational and major choices made by St. Olaf

graduates from 1974 to 1977 indicated some change on th part of women students

away from traditional sex role expectations: in 1977, fewer women chose to be-

come nurses and teachers, fewer chose to pursue graduate study in pred

female fields, and more chose to major in predominantly male undergraduate

fields than in 1974. There was no indication, however, that the men became any

less traditional in their choices; in fact, the percentage of men choosing pre-

dominantly male majors, both graduate and undergraduate, increased between 1974

and 1977.



One of the gods of th eers" program was to free students

from pressures to select majors and 'careers consistent with traditional sex-role

expectations. If we assume that may of the choices made by students have been,

and still are, overly influenced by these pressures to conform to societal

expectations, then, if this goal were met, we would expect to find a reduction

in the total number of students selecting majors and careers that conforms ':h

traditional sex-role expectations. The expectation of such a reduction does

not mean, however, that it was an objective of the program to discourage any

given individuals from selecting majors and careers traditional to their sex;

the program was designed to provide students with more options, not to pressure

them into choosing non-traditional options.

In order to determine whether there was a reduction in the number of stu-

dents selecting majors and careers traditional to their se analyzed the

immediate post - baccalaureate occupations of St. Olaf seniors (male and female)

who graduated from 1974 through 1977, the dergraduate majors of seniors who

graduated in 1974 and 1977, and the graduate majors chosen by those students in

the cusses of 1974 through 1977 who planned to enter graduate school.

Since the "WeMen in Careers" program. began in the 1975-76 school year, stu-

dents who graduated in 1974 and 1975 had no exposure he program. For students

who graduated in 1976, the program was in operation during their senior year, and

for students who graduated in 1977, the program was in operation during their

junior and senior years. Thus, if the choices of the classes of 1974 and 1975

differ from those of the classes of 1976 and especially 1977, these differences

might be due in part to the "Women in Careers" program.

A.4
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Using these measures to assess the impact of the "Women in Careers" pro-

gram presents several problems. One is that there are many factors which in-

fluence students' choice of major and career, such as family attitudes and

values, high school experience, prevailing attitudes towards various majors

and careers, etc. These outside factors might be strong enough to mask any

effects of the "Women in Careers" program. A second problem is that the classes

studied were not exposed to the program for their entire college career' the

1977 graduates were only sed to the program in their nd senior years,

and many may have had their plans set by that stage in their college career.

The class of 1979 will be the first class to have been exposed to the program

(or its continuation) for their entire four years at St. Olaf.

A third problem with using these measures to assess the program's impact

is that the classes being compared may have come to St. Olaf with initial dif-

ferences which affected their choice of major and career. Because of all these

difficulties, the analyses presented in this report should be considered only a

rough measure of the impact of the "Women in Careers" program.

Oc ati Olaf edua s 1974-1977

In order to determine whether the classes of 1976 and 1977 differed in occu-

pational choice from the classes of 1974 and 1975, we analyzed the immediate

post - baccalaureate occupations of St. Olaf students who graduated in these years.

The information used in this analysis was gathered by the Office of Career plan-

ning and Place ant by a questionnaire distributed to the members of each class

at graduation. To those students whose plans were indefinite at graduation, a

follow-up questionnaire was mailed in August and, when necessary, again in Novem-

ber. Thus, our analysis is be sed on the occupational plans tudents up to

the November after graduation. Those students who indicated employment as their

primary occupation were classified by the Office of Educational Research



according to type of employment.) Examples ccupatio classified in each

category are as follows:

Professional: engineer, high level position in goverment,ent business
or industry, medicine, law, college or university teaching, ministry

Semiprofessional: nurse, teacher, social worker, Peace Corps volun-
teer, dietition, statistician, business manager in large concern

High White Collar: insurance agent, sales representative, store manager,
head resident, radio announcer, piano teacher, Lab assistant

White Collar: clerical or sales worker, technician

Skilled Manual: baker, carpenter, painter

Semiskilled: bartender, bus driver, cook

Unskilled: cafeteria worker, domestic, waiter

Table 1 shows the immediate post-baccala,_.r ate occupations of St. Olaf stu-

dents who graduated in 1974 through 1977, classified according to this system.

In general, the table shows very little change in the occupational choice of

St. Olaf seniors, male or female, during this four-year period. For the male

graduates, the changes between 1974 and 1977 are very small, and there appears

to be as much variation between any two years during this period as there is

between the first year and the last. For the female students, there is slightly

more evidence of change or consistent trends over this period; however, there is

no strong evidence that the occupational choice of the 1976 and 1977 female

graduates was less influenced by traditional sex-role expectations than that of

their 1974 and 1975 counterparts.

There was a decrease in the percentage of female students choosing the

typically-female occupations of teaching and nursing (down from 31.3% of the

class of 1974 to only 22.7% of the class of 1977), but the increase "other

1The classification system used was developed by the Center £or Research
and Development in Higher Education at the University of California at Berkeley.
It was based on several sources, including the Dictionary of
and the work of Otis Dudley Duncan.



Table I

OC OF ST. 0 LAF G. OUA2ES 3Y YLAR OF GRADUATION
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Year of Graduation

0 3 3 U a= i 3 3 1974 1975

F M

1976 1977

Easstonal
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7.
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99.9 100.2 100.1 99.9 100.0 99.9 100.2 100.0

lie :0 OLaesl.57/No iura :ion 23 7 15 1l
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semiprofessional" areas was not Large (up from 2.8% of the class of 1974 to

4.2% of the class of 1977). The percentage of women going on to graduate and

professional school actually decreased during this period (down from 24.6% of

the class of 1974 to 19.6% of the class of 1977). Since the percentage of male

graduates going on to graduate school also decreased during this period, the de-

crease in the women's graduate school attendance may ,have been due in part to a

general trend away from graduate school as a result of a weakenLng labor market

for persons with many advanced degrees. During each of these four years, the

male rate of graduate school attendance was approximately twice that of the fe-

male rate.

If fewer omen graduates were entering semiprofessional occupations and

entering graduate or professional school 1977 than in 1974, what were they

doing instead? Slight increases in 1977 were found in the percentages pursu-

ing further undergraduate education (6.2% in 1977, compared with 2.1% it 1974)

and those who were still undecided (27.7% in 1977; 22.1% in 1974). In 1977,

higher percentages of women than men fell into these two categories (only 3.7%

of the 1977 men were pursuing further undergraduate education; 22.3% were sti11

indefinite about their plans). In 1974, however, slightly higher percentages

men than women fell into these two categories.

It is difficult to interpret the implication of these changes in the occupa-

tional choices of St. Olaf's women graduates without knowing what will happen

those who indicated they were still indefinite and those who entered low-level

"temporary jobs." A follow -up study of students 5 or 10 years after graduation

would provide a much more meaningful measure of the possible effects of the

"Women in Careers" program on the occupational choice and attainment of St. Olaf

en than this analysis of immediate post-baccalaureate plans.



Choice of_ Mator

The undergraduate the classes of 1974 and 1977 were analyzed by

classifying each major as being predominantly male, approximately equal, or p

dominantly fe 1e, according to the percentage of each sex receiving a bacca-

laureate degree in that field in 1974-75.2 Majors consisting of more than 66%

of Bich considered predominantly male or female; majors consisting

6

of Tess than 66% of both sexes were considered approximately equal.. Examples of

majors classified as being predominantly male are: chemistry, economics, philoso-

phy, physics, political science, and religion. Examples of majors classified as

being approximately equal male/female are; biology, English, history, math,

music, psychology, sociology. Examples of rm jors classified as being predomd.-

nantly female are: French, De Spanish, home economics, and nursing.

Table 2 shows the undergraduate majors of men and women graduates of 1974

and 1977 by type of major, using this method of classification. As this table

indicates, a higher percentage of both male and female graduates had completed

predominantly male majors in 1977 than in 1974, though the increase was larger

for women than it was for men. The women showed no decrease in the precemtage

choosing predominantly female majors, but they did show a decrease in the number

choosing approximately equal majors. Even though there was no decrease in the

per ntage of women choosing predominantly female majors, the increase in the

number selecting predominantly male majors indicates that some of the 1977 women

graduates may have been less influenced by sex-role expectations than the L974

women graduates.

The graduate majors chosen by those students in the classes of 1974-1977 who

planned to enter graduate school -- also classified as being predominantly male,

ource of data: Scientific Manpower Commission, Professional Women and
Minorities. "Bachelor's, Master's, Doctor's Degrees conferred by Sex and
Field, .8. 1974-75", Table G-D-3c, July, 1977, pp. 52.8 - 52.9.
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graduate rrr?'Ljc r cu cording to this de firsit on. are: medicin

y

bust-mess adta_in--
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Suce of data: same as above
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rY, the nal and major choices ode by t. Olaf graduates

frog 1974 co 1977 e some change on the part of women students away from

trail,tional sex role expectations: in 1977, fever women chose to become

nurses and teachers and to p sue graduate study in predominantly female fields

than in 1974, and more chose co major in predominantly male undergraduate

fields. There is r o indication, hociever, that the men became any less tradi.-

their choices; in fact, the percentage of men choosing predominantly

'ors, both graduate and undergraduate, increased between 1974 and 1977.



REPORT 2

ATTITUDES OF ST. OLAF STUDENTS

TOWARD THE ROLES OF WOKEN AND MEV,

L976 AND 1978



ALTixl7 0 5T. 0 ST TQW Up

THZ ROUS MID HEN, 1976 AND 1978

FACT

Questionnaires were Sett random 1

1978. Both questionnaires included att

wamen and men to which students indicated agr

about their personal expectations for the future, The 1978 questionnaire also ii

eluded items on the use and evaluation of the Career Counselor, Career Advisory

Panel, and w ts studies

For women respondents, Rio evidence of change bet./ a 1976 and 1978 w

found in attitudes toward the -ales of women at en or in expectations. For men

Olaf students in 1976 and

about the of

-agreement, and questic

students, some attitude change c?as found in the

of equal ability, greater support for mud= c

of

-f greater recognition

and greater acceptance

's studies. There was no evidence of change iir the expectations of men

students.

Several differences were found it the responses of

had participated in one of the three major parts

f those who had not. Amotg the when, pa

indicated they

he program and the responses

showed greater support for

nontraditional sex roles, less support for defining roles in terms of obligations

and restrictions, and greater career orientation than did nonprticipants. There

was also some evidence that, Men, participants were more supportive of

careers than ware nouPa ipants- In addition students who had taken

women's studies courses indicated they felt these courses had definite personal

impact on them. -



One of the goals of the '5fomen in Careers" program was that students de-

velop new a

order to measure the extent to which student thinking about the roles of women

and sensitivity to the changing roles of women

and men changed during the grant period, we sent a questions

sample of students in the spring of 1976 and again in the spring of 1978. This

questionnaire included statements about the roles of women and men

randOM

cry,

to which students were asked to indicate agreement or disagreement, and a few

questions about their persoe a1 plans and expectations. The 1973 questionnaire

also included evaluative; questions about women's studies courses, the Career

Counselor, and the Career Advisory Panel. This report presents the 1976 and

1978'responses to the questions about attitudes, expectations, and womeh's

studies; the r- pon -s to the questions about the Career Counselor and Career

Advisory panel are presented in Report 3 "Impact of the Career- Counselor and

the Career Advisory Panel."

Response Rate_

The 1976 questionnaire was sent to 398 students

of the four ); 261 were returned for a respons

questionnaire vas sent to 400 students (100 from each of the four class ); 334

were returned for a response rate of 83.57,:1 On the basis of the responses in

1976, the questionnaire was revised somewhat before it was sent out in 1978.

_y 100 fro_ each

t- of 65.6%. The 1.978

1-A higher response rate was received in 1978, because in that year, I.D.

number was written on each questionnaire and nonrespondents received a personal-
ized follow-up reminder. In 1976, I.D. numbers were not used and a general
reminder was sent to all students.



2 or two exceptions, this report presents the responses to the questions

ineiuded in the 1978 version only. For a copy

the and war ness _off 'ro ram

:he questionnaire, see Appen-

An estimate' of the proportion of students who toad direct contact with some

pert of the flt
en in Careers" program will help in interpreting the amount of

change found in the student responses from 1976 to 1978. Such an estimate can be

made from he students' responses to three items on the questionnaire. Respon-

dents were asked to indicate whether they had consulted with the career counselor,

had of:intact with a Career Advisory Panelist (CAP), or taken a women's studies

course. rahll 1 shows, only about a third of the respondents indicated they

had taken part e of these three major parts of the "Women in Careers"

program., Women had participated more than men; nearly half of the women, tom-

-11 of the men, reported participation.

Responses to the questions about the Career Counselor and CAP also indi-

cated that ignorance of these programs was fairly high: about a third of the

students indicated they did not know St. Olaf had career counseling service and

almost* half indicated they did not know about the CAL Not surprisingly, the

Women showed more awareness of these programs than did the men.

pared to a f-

the changes in stu responses to the questionnaire items from 1976 to

1978 were analyzed in two ways, La order to determine if there were changes in

the -t-des of the men and women 'Tflo were at St. Olaf during the three years

of the grant program, we compared the responses given in 1976 and in 1978 by

menu en in the 'lease of '78 and '79, i.e. we compared by sex the re-

sponses Wen by fry and sophomores in 1976 with the responses given by



TatiLe L

Ma_ OF STUDENTS INDICATING PARTICIPATION _ PROGRAM BY SEX

Item Men

n

Women

% n

Total

Consulted with Career Counselor:

Yes 9 5.8 28 16.3 37 11.3

Mo, and did not know the
service was available

64 41.0 54 31.4 118 36.0

No, but did know the service
was available

83 53.2 90 52.3 173 52.7

Total 156 100.0 172 100.0 328 100.0

Attended program or class session
featuring a Career Advisory
Panelist, or had a discussion with
one:

Yes 21 13.5 46 26.7 67 20.5

No, and did not know it. Olaf
had CAPs

78 50.3 67 39.0 145 44.3

No, but did know St. Olaf had 56 36.1 59 34.3 1.1,5 35.2
CAP

Total 155 99.9 172 100.0 327 100.0

Number of women's studies courses
taken:

One 8 5.1 22 12.9 30 9.1

Two 2 1.3 5 2.9 7 2.1

None 147 93.6 144 84.2 291 88.7

Total 137 /00.0 171 100.0 328 99.9

Indicated at least one of the
above e%periences:

Yes 40 25.5 73 42.4 113 34.3

No 117 74.5 99 57.6 216 65.7

Total 157 10.0 172 100.0 329 100.0



juniors nd seniors in 1978. In order to determine whether the attitudes of men

and women as a whole changed from 1976 to L978, we also compared the responses

of all men and all women in 1976 with those of all men and all women in 1978.

There are several problems with using these camper son as an assessment of

the impact of the "Women in Careers" program One is that student expectations

and attitudes toward sex roles are influenced by many factors outside the college

such as their family experience, their parents' attitudes, and the portrayal of

men and women in television, newspapers, books, etc. These outside factors might

affect change in attitude as much or more than the "Women in Careers" program.

In addition, changes in a given group of students over time might be as much the

result of maturation. as s the "Women in Careers" program. When the atti-

tudes and expectations all men and all women in 1976 are compered with those

all men and all women 1978, dif y be the result of basic differ.

ences in the two groups of students, i.e. one class of students may have been

more career - oriented when they arrived at St. Olaf than were the classes before

or after them.

Another problem of using these measures to assess the impact of the program

is that the questionnaires were sent out only two years apart, in the first and

third years of the program. To have been a true pre -test, the first questionnaire

should have been administered the spring before the program began rather than

during its first year.

Because only a minority of the students responding to the 1978 question-

naire indicated they had had direct exposure to one of the three major parts of

the program, it may be unrealistic to expect find change in the entire student

body or in the entire classes of '78 and '79. Unless the program had significant

indirect effects, changes in students who took part in program activities might

be obscured by the lack of change in students who did not participate in them.

In order to obtain some estimate of the possible change in the attitudes



of program participants, we also compared the responses of students who indicated

they had taken part in one of the major aspects of the program with the responses

of those who had not.

This type of comparison has several weaknesses. First of all, the division

of students into participants and nonparticipants may not be entirely accurate.

It is possible that some of those considered nonparticipants may have had ex-

posure to a Career Advisory 1'anelisti, but did not recognize the.term on the

questionnaire. It is also possible that some may have experienced a section on

women's studies in a regular course. If either of these occurred, then some re-

spondents were wrongly classified as nonparticipants when they should have been

considered participants.

It was not possible to determine the change from 1976 to 1978 or partici-

pants and nonparticipants; comparisons had to be made on the basis of 1978 re-

sponses only. Thus, any differences found in 1978 might be the result of initial

differences between those who chose to participate in these programs and those

who chose not to, rather than the result of the effects of the programs.

Because of the problems involved in comparing responses in 1976 with re-

sponses in 1978 and in comparing responses of participants and nonparticipants,

the results presented in this report should be considered at best a rough

measure of the =pact of the "Women in Careers" program.

Attitudes toward the Role and Men, 1976 and 1978

The attitude questions consisted of 22 statements about the roles of women

to which the students were asked to indicate strong agreement, some

agreement, some disagreement, or strong disagreement. Six of the statements

(numbers 1,4,5,7,11, and 13) were taken from the Attitudes Toward Women Scale

developed by Janet T. Spence and Robert Helmxeich of the University of Texas

Austin. Two additional items (numbers 2 and 8) were revised versions of



items on the Attitudes Toward Women Scale. The remaining items were designed by

the Office of Educational Research to cover a variety of issues related to sex

roles, and women and careers.

Table 2 presents the students' responses to the attitudinal statements.

for ease in interpreting the results, the statements have been grouped by topic.3

Those responses for which the change from 1976 to 1978 was statistically sig-

nificant (chi-square test) are narked with a 4.. For each year we also compared

(using chi-square) the responses of the men and women, both the classes of '78

and '79, and all students. Responses in which the sexes differed significantly

are indicated with a Those items for which the responses of participants

and nonparticipants were significantly different are indicated on Table 2 with

a #. The actual responses of participants and nonparticipants to each item are

presented in Table 3.

ilssUag2thar. The data indicate that there was very little

attitude change from 1976 to /978, either in the classes of '78 and '79 or all

four classes. There were no statistically significant changes for women students

in either group. For men students, significant differences were found f

item dealing with equal ability, two items dealing with equal opportunity, and

two items dealing with women's studies. Greater support for equal represents-

Lion of men and women in business and

d women who take women's studies

for the classes of '78 and '79 alone.

the professions and improved attitudes

courses were found both for all men and.and

in the classes of '78 and '79 showed

greater recognition of women's abilities to serve as

For a more complete breakdc
year of survey, see Appendix B.

3These groupings were based
tor analysis of the responses

and less support for

responses to each item by sex, class, and

a content analysis
the items.

the items, not a fac-
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e-female differences. As Table 1 indicates, there were say items in

which there Caere significant differences in the responses of males and females,

both for the classes of '78 and '79 and for all classes. For each of these

items, a Lower percentage of men than women indicated support for the changing
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roles of -omen. These items were concentrated primarily in the areas of equal

ability, equal opportunity, and women's studies. Thus, the only three areas in

which statistically significant male attitude changes were found coincide with

the three areas in which the highest concentration of male/female differences

occured. It may be that the pervasive difference between the attitudes of men

and women in these areas helped foster the change in male attitudes. In the

areas of women's studies and equal ability the change in male attitudes from 1976

to 1978 eliminated in 1978 the sex differences found in 1976. In the area of

equal oppo rtunity,:however, sex differences remained in 1978 despite the change

in men's attitudes. The men's change in attitudes narrowed, but did not close,

the gap between men's and women attitudes toward equal opportunity.



Differences between program participants and non artici ants. Among all

women students in 1978, there were five items for which the attitudes of those

who had participated in the program differed significantly from the attitudes of

those who had not. All of these it- fell into the categories of husband/wife

and wife /mother roles. These items dealt with the responsibility of married women

to contribute to the family income, the appropriateness of a wife's asking her hus-

band to move to a new town to promote her career, whether household and child care

duties are the primary responsibility of the wife, and whether women should be en-

couraged to choose careers that are compatible with being a wife and mother. For

all of these items but one, a higher percentage of participants than nonpartici-

pants selected responses which indicated support for the changing roles of women.

The exception was statement 3: "Married women without children should contribute

to the family income and consider household and personal expenses as part of their

responsibility." A higher percentage of nonparticipants agreed with this state-

ment than did participants. This response is not, however, entirely inconsistent

with the responses to the other statements. For each of these other statements,

higher percentages of nonparticipants than participants selected responses which

defined women's roles in terms of obligations and restrictions. Item 3, while

being a nontraditional view, also emphasizes obligation and implies a restriction

in women's choices.

Among all men students in 1978 the one item for which there was a signifi-

cant difference in the attitudes of participants and nonparticipants also dealt

with husband /wife roles; significantly more (although still a minor ,-- of) par-

ticipants than nonparticipants felt that a woman should be encour . to accept

the position that would be most beneficial to her career even 5.- meant tem-

porarily living apart from her husband.

In summary, this study of attitudes found no significant changes in the

attitudes of women students from 1976 to 1978, either for the classes of '78

and '79 alone, or for all women as a group. Some statistically significant
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differences between responses in 1976 and in 1978 were found for men students in

the areas of equal ability, equal opportunity, and women's studies. These areas

corresponded with the three areas in which the greatest concentration of male/

female differences were found.

Although there was Little evidence of change in attitude from 1976 to 1978,

possible program impact was found in the differences between the responses of

program participants and nonparticipants. Such differences were found in women's

responses to five items and men's responses to one. All items e in the area

of husband/wife and wife/mother roles, with participants in general showing less

support than nonparticipants for traditional sex roles and for defining roles

terms of obligations and restrictions.

Expectations Students 1976 and 1978

The questionnaire included items which asked abou; students' expectations in

three areas: the highest degree they expected to earn, their confidence in being

able to find and perform well in future work, and their preference regarding

marriage, children, and career (or wife's career for men students). The responses

these items by sex, class and year are presented in Tables 4 and 5.

Using the chi-square method to test for significant differences, we compared

the responses to these items given by both groups of men and women in 1976 with

the responses given in 1978. We also compared the responses of men with women

for both years and participants with nonparticipants. No significant differences

were found in the 1976 and 1978 responses to any of the expectation questions

for men or for women, either as a group or for the classes of '78 and '79 alone.

Of all the items, statistically significant sex differences were found only'for

educational aspirations in 1978. As Table 4 indicates, nearly twice as many men

as women, both as a whole and in the classes of '78 and '79 alone, aspired to the

Ph.D. or its professional equivalent (M.D., .D., etc.). Thus, although the women
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showed no less confidence than the men in being able to find a job, do well in

their future work, and eventually hold the type of position they want, their as-

pirations were, nevertheless, to a lower level of work.

Statistically significant differences in the expectations of participants

and nonparticipants were found only in the response of women students to the life-

style question. Of the women participants who selected one of the five specified

options, nearly three-fourths (72.1%) selected a strongly career- oriented option

(remain single; marry, have no children, and pursue career; or marry, have one

or more children, and simultaneously pursue career). Of the nonparticipants who

selected one of the five specified options, only about half (51.0 %) chose a

strongly career - oriented one.

In sui ry, no significant changes in expectations were found between 1976
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Item
Men Women

Classes of
'78 & '79

%

All
Classes

Classes of
'78 & '79

n % n

All
Classes

%

1976 Items

Confidence they will be
able to find a job they
want when they graduate:

Very Confident 16 31.4 44 37.3 23 31.9 46 35.1

Somewhat Confident 25 49.0 50 42.4 41 56.9 64 48.9

Somewhat or Very 10 19.6 24 20.3 8 11.1 21 16.0
Unconfident

Total 51 100.0 118 100.0 72 99.9 131 100.0

Certainty they will do
well in future work:

Very Certain 26 47.3 73 57.9 28 37.8 64 47.8

Fairly Certain 24 43.6 46 36. 44 59.5 66 49.3

Fairly or Very 5 9.1 7 5.6 2 2.7 4 3.0
Uncertain

Total 55 100.0 126 100.0 74 100.0 134 100.1

1978 Item

Confidence they will
eventually hold the type
of position they want:

Very Confident 36 47.4 62 40.5 37 45.1 73 42.0

Somewhat Confident 28 36.8 74 48.4 39 47.6 90 51.7

Somewhat or Very 12 15.8 17 11.1 6 7.3 11 6.3
Unconfident

Total 76 100.0 153 100.0 82 100.0 174 100.0
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and 1978. Significant sex differences were found only in educational aspiration,

with more men than women in 1978 aspiring to the Ph.D. or its ptofessional equiva-

lent. The only significant difference between expectations of participants and

nonparticipants was found in the women's preferred life-style; more participants

than nonparticipants indicated a strong career orientation.

Evaluation of Women's Studies Courses

Of the ten women's studies courses offered during 1977-78, half had some

relationship with the "Women in Careers" program. Three were taught by persons

who had received summer study grants, one had been established as part of the

curriculum by a person who had received such a grant, and one was taught by the

Mellon Interim Scholar.

The improvement between 1976 and 1978 in the attitude of men students

toward women's studies courses and women who take them, which was described

above, may be an indication of a positive impact of the "Women in Careers" pro-

m' acceptance of women's studies at St. Olaf.

An indication of the effect.of women's studies courses on students who take

them can be seen in the students' responses to two items on the questionnaire

Students who had taken at least one women's studies course were asked to indicate

the amount they learned and the extent of its personal impact. Their responses

are presented in Table 6. Also presented in Table 6 are the ratings of mount

learned given to all courses using the voluntary course evaluation form at St.

Olaf from Spring, 1976 through Interim, 1977.

Asthe table shows, the men's ratings of amount learned in women's studies

courses were very similar to the ratings given all courses using the voluntary

course evaluation system. The women's ratings of amount learned were higher;

37.5% of the women indicated they had learned an "exceptional amount," whereas

only 20% of the men and 21.1% of the students rating all courses gave this re-

sponse.
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Just over half (53.1%) of the women and 60% of the Iren indicated that their

women's studies course had made an impact on them personally "to a great extent."

That this impact may include kilping students resolve Issues related to women and

careers is demonstrated by the following student comments written at the end of a

course in women's biography and autobiography. Asked to describe how they had

changed, if they had changed, as a result of the co_

"I have new thoughts concerning
a bit more independent."

two women wrote:

iage and my career plans. I feel

"I have more substantiated reasons for believing that I am EaLL to
want a career of my own; I'm more secure about the whole matter."

The evidence suggests, then, that women's studies courses have had definite

impact on those students, both men and women, who have taken them. Because of

the support received from the "Women in Careers" program, some of this impact



may be considered an act of the program, as well.
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For random samples of St. Olaf women students, the study described in this

report found no evidence of change between 1976 and 1978 in attitudes toward the

roles of men and women either for the women as a whole, or for the classes of

'78 and '79 alone. or were there a_ significant changes in the women's expec-

tations regarding level of education, success in future work, or life-style.

For random samples of men students, there was evidence of some attitude

change in the direction of greater recognition of equal ability, greater support

for equal opportunity, and greater acceptance of women's studies. Changes were

found both for all men respondents and for men in the classes of '78 and '79

alone. As was the case with women students, there was no evidence of change in

the expectations of men students, either as a group or for the classes of '78 and

'79 alone.

Although there was little evidence of change in the respondents as a whole

from 1976 to 1978, some evidence of impact was found among those students most

directly involved in the program. Several significant differences were found be-

tween the responses of persons who indicated they had participated in one of the

three major parts of the program and the responses of those who indicated they had

not. Among the women, participants showed greater support for nontraditional sex

roles, Less support for defining roles in terms of obligations and restrictions,

and greater career orientation than did nonrespondents. There was also some

evidence that among men, participants were more supportive of women's careers

than nonparticipants. These differences between participants:and nonparticipants

could be indications of impact of the program, although they might also reflect

initial differences between the two groups.

Additional evidence of program impact was found in the evaluations of



is

women's studies courses. The students who had taken them indicated they felt

these courses had had definite personal impact on them.

In conclusion, the college-wide impact of the "omen in Careers" program on

students' attitudes towards the changing roles of men and women appears to have

been slight. To expect significant changes in the thinking of students as a

whole when only a third of them indicated any direct participation in the program

is probably unrealistic, however. Since the evidence suggests that the program

did have some effect on those most directly involved, it is the program parti

pants to whom we must look for evidence of the program's success in meeting its

goals. Such additional evidence is presented in Report 3 of this series, "Impact

of the Career Counselor and the Career Advisory Panel," which analyzes the impact

of these parts of the program on the students who participated in them.



APPENDIX A

S E QUESTIONNAIRE: WOMEN

AND CAREERS SURVEY



womEN Ann ca mms QuEszo,

or each of the following questions, please circle

What is your class'
1 Freshman
2 Sophomore
3 Junior
4 Senior
5 Special Student

What Ls the highest degree you expect to earn?
1 B.A. or equivalent
2 M,A, or equivalent
3 Ph.D. or equivalent
4 M.D., J.D., 0.3.S., or other professional
3 Other (specify:

the number that be

20

er that applies to you.

;,teat is your se

L !laid

2 TA=Ale

How confident are you that you will eventually
hold the type of position you want?
1 Very confident
2 Somewhat confident
3 Somewhat: unconfident
4 Very unconfident

Women: students: Which of the following best describes what you would ereeer regardeng marriage, zheld
1 Remain single and pursue career
2 Marry, have no children, and pursue career
3 Merry, have one or more children, and pursue career continuously
4 Marry, have one or ore children, prieAry occupactca child raising and home manages

children arrive and after they are grown
5 Merl-Y, have one or more children; raising children and home eezagemeee only career after as
6 Other (specify:

_ and career'

combined with work before

:ten- students: Which of the fallowing best describes whet you would prefer regarding marriage, children, and your
wife's career?

n sieg e
, have no children, wife pursues career
, have one or =ore children, wife simultaneously pursues career

4 Marry, have one or more children, wife's only occupation raising children and home management
5 Marry, have one or more children, rife's primary occupation child raising and home management, combined with work

before children Arrive and after they are grown
6 Other (specify:

The statements listed below describe various attitudes toward the role of women ie society which are held by differ__
people. Some items may seem perfectly obvious to you while others may seem ridiculous. Please express your feelings
about each statement by circling the number which best indicates the extent co which you agree or disagree with it,
R= ARE NO RIGeT o( WRONG ANSWZR5, only apimions. Please respond to every item.

Agree
:ree Same-
steely what_

Dis-

agree
Same- Disagree
what Strongly

1 2 3 4 1)

1 2 3 4 2)

2 3 4 3)

4 4)

1 3 4

1 3 A 7)

1 2 3

1 2 4 9)

L 2 4 10)

2 3 4 IL)

2 12)

13)

14)

Women should worry less about their rights and pore about bec= Leg goad :rives and
mothers.

Women acrd men should be equally represented in business and the professions.
Married women without children should contribute to the featly income
household and personal expenses AS part of their respooeibilety.

Wives should be concerned with their duties of child-rearing and house- tending,
richer than with desires for professional and business careers.

The intellectual leadership of a community should be largely in the heads of :en.

n ider

A woman would probably ace make a good president at St.

There are many jobs to which men should be given preference over women
hired or promoted.

Women are intellectual CO =ed.

A woman can be fuse AS good 4 mayor as can a mem.

If a husband and a wife both have careers, the husband's should come c.

Women with Children should tot work outside the home if they don't have to :

It is unreasonable for a wife to ask a husband who has a good position to cove to
a new town La order to promote her Weer.

Women should be given &qua!, opportunity with sten for apprenticeship in the carious
trades.

Household duties are the pr4 ponsib -7 of the wife regardless of whether
she has a career.

wally



Dis

Agree Agree

Agree Some. Some. Disagree

trongiv whet whet Stroneiv

1 2 3

3 4 16)

3

1 2 3

1 3

1. 3 20)

2 21)

2 22)

21

Child care duties are the pr_ aar°y respcnsibiL iry of the wife regardless of whether

she has a career.

Nest women's studies courses have tittle academic value.

Women who take women's studies courses are usually radical feminists.

A woman should be encouraged to accept the position that will he most beneficial to

her career even if it means living apart from her husband for a year or so.

Men with high clerical aptitudes should be encouraged to become secretaries.

Women faculty members cannot spend as much t/_7-,e on their teaching and other profs-

eional activities as men faculty can.

Women should be encouraged to chooae careers that are most comoatible with being a

wife and mother.

In granting fellowships for graduate study, preference should be given eo men

because they are more likely to complete the program.

Have you consulted with eer counseLor Thema Phelps or Deb

1 Yes

2 No. and did not know the service was available

3 No, but did 'Amoy the service was Available

If yes, how much effect do you feel this consultation has had on your decisions for the future?

1 Considerable
2 Some

3 Little or none

Have you attended a p _

1 Yes
2 Na, and did net know St. Olaf had Career Advisory Panelists
3 No, but did know St. Olaf had Career Advisory Panelists

session that featured a Career Advisory Panelist, or had a discussion with one?

If yes, how much effect do you feel this program or interaction had on your decisions for the future!

1 Considerable
2 Some

3 Little or none

Have you taken any Women Studies Courses?

1

2 No

If yes, Row many?

b) E1ow much did you learn in this course (these courses)? (If you e taken more than one course

please circle a number for each.)

An exceptional Amount
2 Much

3 A fair amount
4 Little
3 Almost nothing

hank you for p

c) To what extent did

1 A greet excemc
2 Soma

3 Little or not at

(they) nke an impact on you personally?

n his study. ?lease return to the Office of Zducat_onal Research in the enclosed ecveL e.

March, 1978
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Table 31

AND 3E7CENT OF FEMA,1,2 STUDEYFS 3ZLICT2NG LAC3

23

T 0 wrrTT e QU2ST JY3 3Y .11:..1.35 AO TZAR OF scam

'fear

3d

3urztgy

1976

1978

11

%sag
3

14

38.1
LL

21.4

*47

lis

3c

19

52.3
25

36.5

1

1

2.6

L

2.2

=core

Agree
Sam

2

5.3

4

3.7

`1(1978)447

Fdaihn-Au

1(1976)436

Agree Agree
5c 3oin

Diens
So=

17

44,7
7

15.2

31eag

LS

47,4
34

73.9

1976 a 15 15 4 14 19 4 1

44.4 44.4 11.1 36.3 50.0 10.1 2.6

1978 a 27 13 1 29 15 3

57.4 33.3 2.1 2.1 51.7 31.9 6.4

1976 1 14 17 3 L2 15 a 2

45.5 3.6 2.9 32.4 40.5 21.6 3.4

1973 a 1.4 25 7 19 21 4 3

29.3 33.2 14-9 40.4 64.7 5.5 6,4

1975 1 3 9 23 1 3 L2 20

25.0 63.9 2.5 13.2 31.5 52.5

1978 1 1 9 14 22 3 15 23

2.2 47.3 5,4 34.0 59.5

1.975 1 1 3 27 2 10 24

1.3 22.2 75.0 3.3 26.2 53.2

1978 a 1 2 13 31 9 37

2.1 4.3 27.7 56,0 2.1 19.1 78.7

1975 n 1 6 29

2.3 15.7 50.6 2.7 15.2

1973 n 1 1 10 35 2 3 2
2.1 21.3 74.5 3 6.4 39.4

1975 5 13 15 9 12 16

2.3 16.7 36.1 3.5 23.7 42.1

1978 3 11 13 15 3 3 13 22

6.4 23.4 38.3 17.4 23.3 47.3

1976 a 31 4 1 4

36.1 2.3 10.5 2.6

1373 3 41 5 g . 1
7

37.2 10.5 2.1 .7

76 29 ZS 7 1 1

30.5 19.4 75.7 18.9 2.7 2.7

.978 5 39 7 * 1

13.0 2.2 33.0 14.9 2.1

:975 7 13 3 11 13 10

20.1 41.2 38.2 3.1 29.7 35 -1 27.0

1978 s 5 13 3 10 15 18

31.9 29.3 27.7 21.7 32.6 39.1

1975 3 2 3 13 13 2 11 12 13

2 3.6 15.7 41.7 36.1 5.3 13.9 31.6

1971 1 3 10 :3 13 20

5.3 21.7 39.1 32.5 4.3 14.1 . 42.5

1976

1973 t 3 10 24 9 17

6.3 32.2 19.6 212 37.0 45.7 13.2

Junior

1(C1975)-35 N(1978)*42

As Agree Oise%

icr so= Scm 3cr

16

4

11.4

1

2.4

13

7

20.0
11

26.3

24
58.6
29

70.7

45.7 51.4 2.9

25 13 3

61.0 31.7 7.3

IL 15 5 3

32.4 44.1 14.7 3

18 13 9 -

45.0 32.3 22.3

L 1 9 24

Z.9 2.9, 25.7 68.5

L 5 13 22
2.4 12.2 31.7 53.7

3 26

9 - 22.3 74.3

5 36

2.4 11.9 35.7

5 3 26

14.3 3.6 74.3

3 39

7.1 32.9

7 11 17

20.0 31.4 48.5

3 7 9 23

7.1 16-7 21.4 34.5

31 3

38.5 3.6
40 2

95.2 4.8

27
77.1
41 1

97.6 2.4

2.9

10 3 16

2.3 23.8 22.9 45.7
1 10 12 19

2.4 23.3 23.6 45.2

3 14 13

3.3 41.2 .1

2 3

--.3 11.9 38.1 43.2

3 20 11

2.3 20.0 30.0

Senior

1(076)45 1(1978)440

e Agree lien.;

10 Sam

3 13

12.0 72.0

9 10 2'

22.5 25.0 32.3

17 7

68.0 23.0 4.0.

23 13 3

57.5 32.3 7.3

12 9 4
48.0 36.0 16.0

20 14 5 1

30.0 35.0 12.3 2.3

3 3 19

12.0 12.0 76.0

LI 12 17

30.0 42.5

1 1 23

4.3 92.0

2 5 25

5.0 10.0 13.0 70.0

3 2 20

12.0 3.0 30.0

2 10 23

5.0 2 5 3 70.0

5 3

20.3 12.3

6 9

15.0 22.3 22.5

22 2

38.0 3.0 4.0

37 3

92.3 7.3

38.0 5.0

31 3

77,5 20.0 2.3

2 1 21

3.1 4.2 37.5
4 ) 15 LL

10.3 23.1 38.3 23.2

15.3

20.0

13.3

9 20

23.7 32.6

13

37.3
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NOMBat AND 9FACENT OF FTMALE STUDENTS 3 CIING tACZ 32.SPON5E 70 ATIITUDE QUESTIONS 3Y CLASS AND YEAR OF SURt7E7

__.

C1ass

Freshman

N(1976) -36 J(1978)47

Sophomore

N(1976).38 m(L978).47 ;1(1976)

Junior

-35 x(1978) -42

Sem.

1 (1976)25 N(1978) 40

Agree
Scr

Agree
5o

Oisag
Som

Disag
Sc r

g elm

St=

Agree
Som

neat;

Sam
Oi ag
'

g ee
5tr

_ _

Sam
Oiseg
Som

Oiseg
Scr

Are
Scr

Agree
Sem

01sas3

Soo
Oisag
Scr

13 1976 32 3 L 31 8 1 - 26 3 L 23 2

38.9 3.3 2.3 - 31.5 15.3 2-6 74.3 22.9 2.9 92.0 3.0

1978 37 8 1 1 36 LO - 1 35 7 - 31 9

73.7 17.0 2.1 76.6 21.3 2.1 S3.3 16.7 77.5 22.3

4 1976

1978 n 3 7 15 22 7 L4 2 4 10 . 4 11

6.4 14.9 31.9 43.3 14.9 29.3 55.3 - 9.5 23.3 66.7 - 10.17 27.5

1976

1978 n 7 L6 12 12 4 10 14 LS 3 3 7 22 3 5 18

4.9 34.0 25.3 25.3 3.7 21.7 30.4 39.1 7.5 20.0 17.5 55.0 7.7 12.3 46.2

16 1.976 3 13 20 4 22 10 3 10 L9 2 10 13

- 3.3 36.1 33.6 11.1 61.1 27.8 14.7 29.4 55.9 3.0 40.0 52.0

1978 , 2 30 24 L 24 19 - 3 L2 25 - 5 16 17

4.3 43.3 32.2 2.3 54.5 43.2 7.3 30.0 52.5 13.2 42.1 44.7

17 1976 a 1 2 14 17 1 17 LS - 3 15 14 - 1 5 18

2.3 5.9 41.2 30.0 2.3 47.2 50.0 14.3 45.7 40.0 4.0 24.3 72.0

1978 16 28 2 13 29 - L 12 23 5 10 23

34.3 60.9 - 4.3 32.6 53.0 2.4 29.3 35.3 13.2 25.3 60.5

13_ 1976 a 5 3 19 3 3 9 19 7 2 10 13 10 2 . 10 10 3

. 14.3 22.1 54.3 3.6 7.9 23.7 30.0 13.4 5.7 28.8 37.1 28.6 8.0 40.0 43.0 12.0

1978 1 12 13 15 2 . LO L9 14 3 12 LS 7 2 17 12 3

.3 25.5 38.3 31.3 4.4 22.2 42.2 31.1 7.3 30.0 45.0 17.5 5.1 43.3 30.3 20.5

19 1976 a 20 13 2 . 1 14 16 7 1 9 21 5 17 5 2 -

55.5 36.1 5.6 2.s3 35.8 42.1 18.4 2.5 21.7 50.0 14.3 - 58.0 24.0 -

1978 19 ',.' 3 17 22 5 2 24 12 1
2 13 15 3 2

'41.3 37.0 17.3 4,3 37.0 47.3 10.9 4.3 60.0 30.0 3.0 5.0 39.3 39.5 15.3 5.3

20 1.976 a 1 2 3 25 - 9 Is - 3 9 23 3 13

2.3 3.5 32.2 59.4 - 10.3 23.7 65.3 - 3.6 25.7 55.7 - 16.0 12.3 72.0

1973 a 1 3 11 31 1 2 7 33 3 L1 27 7 11 20

22.9 57.4 2.3 4.7 16.3 76.7 63.9 2.3 17.3 23.2 51.3

21 1975 LO 3 20 15 5 LO 20 3 20

- 25.7 23.5 43.7 7.9 52.6 29.3 - 14.3 28.6 57,1 - 3.0 12.0

1978 a 3 8 13 17 - 3 18 12 L 3 11 23 1 3 1.5 13

17.4 39.1 37.0 17.4 34.3 47.3 2.3 12.5 27.3 57.3 2.3 20.3 38.5 33.5

22 1976 12 7 27 3 30 . 1 3 29 - 20

5.5 13.4 75.0 - 21.1 78.9 2.3 14.3 32.9 - 20.0 30.0

1978 2 11 33 4 40 - - 5 36 10 2_7

- 4.3 23.3 70.2 2.2 3.9 38.9 - 12.2 37.3 5.1 35.5 69.2
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Table 32

2 STUDDiTS SELZCTING EACH IESFONSE :0

25

r^ :L'08 QUESTIONS 3Y CLASS AND Tt p OF 5URVEY

L=
Year
66

Survey

Frashmaa

7

Agree Oisag
S Sam

-39

01654
Scr

3(1975)24

Agree
Str

C 1 A

19733m40

Disk; Otsag
Sem Str

B(1975)-36

Agree
3' C7

N(1.975)31

Agree
icr

Sol:shame

Agree
Sam

Alves
Son

8(1978)443

g Asa;
3tr

1976 a L2 LI 3 13 3 2 18 15

25.3 38.7 35.3 12.5 54.2 33.3 2.3 3.6 30.0 11.7

t978 6

15.4

16

41.0
13

38.3
1

2.5

4
10.5

14
36.3

19
50.0 L4.0

17

39.3

20
46.3

1976 a LL 3 10 4 3 3 4 LI 14 7 4

36.-7 25.7 33.3 3.3 15.7 33.3 33.3 L6.7 30.5 38.9 19.4

1978 a -11 20 5 3 16 17 5 1 12 21 9 1

23.2 51.3 12.3 7.7 4L.0 43.6 12.3 2.6 27.9 43.3 20.9 2.3

1976 a 12 12 4 L 11 10 1 10 L3 L2 L

41.4 41.4 13.3 3.4 43.8 41.7 4.2 27.3 36.1 33 2.3

1978 a 10 23 2 11 20 7 2 11 18 9 5

25.6 39.0 L0.3 3.1 27.3 30.0 17.3 5.0 25.5 41.9 20.9 LL.6

1976 I 12 7 LI I 2 L4 4 LB 14

3.2 38.7 22=6 35.5 4.3 3.7 50.9 25.1 11.1 30.0 38.9

1973 1 6 24 3 1 10 18 3 10 12 20

2.5 L3.4 51.5 20.3 2.7 27.0 4.6 21.6 2.7 23.3 27.9 46.3

1976 a
3.2

7

22.6
10

32 3
13

41.9 4.2 20.3
3

33.3 41.7 L1.1 41.7
17

47.2

1973 1 3 13 15 3 9 LO 17 9 10 24

2.5 12.3 16,2 38.3 7.7 23.1 25.6 43.6 20.9 23.3 55.3

1976 3 10 16 4 8 9 3 9 22

3.3 L0.0 33.3 53.3 19.0 38.1 42.9 17.9 25.0 61.1

1978 a 2 4 11 20 2 3 L6 13 2 2 14 25

10.3 29.7 54.1 3.1 7.7 41.0 66.2 4.7 4.7 32.5 58.1

7 L976 LO LI 4 9 5 7 15 3 3

12=9 32.3 35.3 15.7 37.3 20.3 2.5.0 20.0 12.9 22.9 14.3

:978 7 13 7 12 7 16 5 Li 11 9

17.9 33.3 17.9 30.3 18.4 42.1 15.3 23.7 11.0 39.5 25.5 20.9

1976 a z
77.1 19,4

19

79.2

4

16.7 4.2

28

77.3

7

19.4

1

2.3

. 1973 a 32 3 24 9 33 7 1 2

34.2 L3=2 2.6 63.2 23.7 2.6 10.3 76.7 16.3 2.3 4.7

1976 a 21

67.7 13.1
3

9.7 3.2

12

30.0

5

25.0

5

20.3 4.2 89.4
9

L973 a 25 12 13 15 23 10

65.3 31=6 2.6 47.1 39.5 2.6 L0.5 65.1 23.3 7,0 .7

1976 a
13.3

1O

33,3
9

30.0

7 3

13.0

6

26.1

9

39.1

2

5.5

9

25.0

15

41.7 27.3

1978 a 3

7.7

t 7

43.5
LI

28.2
3

3.6

Li

12=9
11

31.4. 17.1
13

31.7

14.

34.1

10

24.4

IL 1976
23.3 13.7

9

30.0
9

30.0

3

34.3

3

39.1
3

13.3

9 16 i

22.2

1978 5 10 11 3 17 3 13

13.3 15.3 23.9 23.9 , 22.2 47.2 17.1 .1 20.2

1975

1373 19 15 t' 15

30.0 34.2 10.5 30.3 11.0 13.1

11(1975)m

Dior

N(1978)35

Agree Agree Oisag )isag

Scr 30= 3o 6 r

2.9

13 20

5.7 37.1 37.1
14 19

2.9 40.0 34.3

a L3 3 L.

22.9 14.3 11.4
9 16 5 4

25.7 15=7 17.2 11.1

13 17 2 3

37.1 18.5 5.7 3.6

13 14 3

38.2 41.2 11.4 3 3.3

-

1

2.

7 24

1.4 20.0 53.5
4 17 12

LI.8 30.0 35.3

1 1 7 25

2.9 2.9 20.5 73.3

2 3 LI 19

5.7 8.5 31.4 34.3

1 2 a 25

2.9 5.7 17.1 74.3

1 3 7 24

2.9 3.6 20.0 83.5

3 7 1 12

3.3 20.5 35,3 35.3

3 L 1 9 10

14.3 31.4 25.7 23.6

91.4

29

82.9

23 9

83.7 25.7

29 5

32.9 17.1

2

22.9

L7.1

2

5.7

2.)

12

34.3

Li

31.1 34.3

13 14

37.1 40.0

13 10

11.3 20.6 38.2 29.:4

! --a
34.3 15.;
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FERCENT OF MALE STUDENTS SELECTING zAra 7JESF0NSF. TO ATTZTOZE 3t7SSTIO 3Y 2L.U3 AND YEAR OF SUWE1

Icem
tear
si

Surey

7

Ireehama

-1 1(l973)m39

Sophomcre junior

1(1976)*14 N(1973)440 1O976)e15 1(1978) 43

Sabior

1(1976)35 1(1979) -35

-

Agree
Scr

Agree
Sum

01sag
Sam

Disag
3cr

-
3cr

Agree
Sam

Oisag
Sate

Oisag
Scr

Agree
Sc:

Agree
3

Oisag
3

Oisag
Str

Agree
Sc:

Agree
Sam

0isag
Sam

%sag
Str

13 1976 22 2 11 7 5 1 20 10 4 /
'

19 12 -

71.0 1,53 19.2 20.3 4.2 55.6 27.3 11.1 5.5 34.3 14.3 11.4 -

1978 21 15 2 L5 16 5 1 15 22 2 20 3 1
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IMPACT OF THE CAREER COUNSELOR

AND THE CAREER ADVISORY PANEL

ABSTRACT

Several measures were used to assess the impact of the Career Counselor and

the Career Advisory Panel (CAP):

1) a follow-up questionnaire sent to all __n in the classes of '76 and

'77 who had seen the career counselor or attended the October, 1976

career planning retreat;

about the Career Counselor and the CAP included on a question-

naire sent to a random sample of St. Olaf students;

3) evaluation forms ompleted by CAPs;

4) evaluation questionnaires completed by students who attended specific

programs; and

5) evaluative statements written by students ho participated in CAP

activities.

The occupations of program participants who completed the follow -up question-

naire did not appear to differ significantly from the occupations of the women in

the classes of '76 and '77 as a whole. Nevertheless, the majority of the students

who participated in CAP programs or utilized the services of the Career Counselor

indicated that they found them helpful, and that they felt these programs had some

impact on them. Many of the changes described by students were in areas that one

would not necessarily expect to see reflected in immodiate post-baccalaureate em-

ployment such as changes in assertiveness or in perceptions of alternative life-

styles. In addition, few students indicated that the program caused them to make

a decision they might not otherwise have made, although statements that they felt

encouraged were common.



Of the various parts of the "Women in Careers" program, the Career Advisory

Panel (CAP) and the Career Counselor made the most direct attempts to assist

students i h career choice and to broaden the perspectives of students on

issues related to women and careers. Thus, an assessment of the impact of the

"Women in Careers" program as a whole should include an analysis of the effects

on students of programs involving the CAPs or Career Counselor.

Measures E Impact of the CAP and Career Counselor

This report analyzes the results of a variety of measures which were used

to gather information about the impact of the CAP and the Career Counselor on

the students who utilized their services. These measures are described below.

1. A follow-up questionnaire was sent in March, 1978, to all women

in the classes of '76 and '77 who had seen the career counselor

or had attended the October, 1976, career planning retreat. This

questionnaire asked students to describe their current occupation,

to rate the helpfulness of various programs and services involving

the CAP and Career Counselor, and to indicate whether they felt

these programs and services opened their options or changed their

perspectives. Of the 126 questionnaires sent out, 95 were returned,

a response rate of 75.4%. For a copy of the questionnaire, see

Appendix A.

2. The "Women and Careers" questionnaire sent to a random sample of St.

Olaf students in March, 1978, included questions about the use of,

and effects of, programs and services involving the Career Counselor



and CA-. Of the 400 questionnaires sent out, 334 were returned for a

response rate of 83.57 For a copy of this questionnaire, see Appendix

A of Report 2.

3. CAPs were asked to complete a brief evaluation form after each major

event in which they participated, as well as a final evaluation form

covering their three years of activities. These forms asked CAPs to

judge what was accomplished by a given activity and how well major

objectives were met, as well as to make suggestions for future pro -

grams. For copies of these forms, see Appendix B.

4. Questionnaires were used to gather student reaction to some of the

specific programs featuring CAPs or planned by the Career Counselor:

the career planning retreats, a program on the two - career family, and

an assertiveness training workshop. Questionnaires used and the re-

sults of these evaluations are found in Appendices C, D, and E,

spectively.

5. Additional evaluative statements were solicited from students who par-

ticipated in CAP activities.

Considered together, these measures give an indication of the nature and

extent of the impact of the Career Counselor and Career Advisory Panel.

Occupations and Career Goals o ormer Program_ Participants_

The follow-up questionnaire sent to all women in the classes of '76 and '77

who, had seen the Career Counselor or attended the career planning retreat asked

them to describe their current occupation. For those fn. mer program participants

1For an analysis of the response to the other items on this questionnaire,
see Report 2 "Attitudes of St. Olaf Students Toward the Roles of Women and
Men, 1976 and 1978."



who indicated employment as their primary occupation, their current jobs were

classified according to the type of employment. 2 The categories used and e

pies of jobs classified in each category are as follows:

Professional: engineer, high level position in government, business,
or industry, medicine, law, college or university teaching, ministry

Semi ofessional: nurse, teacher, social worker, Peace Corps volunteer,
dietition, statistician, business manager in large concern

High White Collar: insurance agent, sales representative, store manager,
head resident, radio announcer, piano teacher, lab assistant

o 1.1hite Collar. Clerical or sales worker, technician

Table 1 shows the current occupations of the participants, classified

according to this system. For comparative purposes, the reported occupations

of all women graduates in 1976 and 1977 are also presented.3 The occupations

of the three groups are not completely comparable, as the data on all women in

the classes of '76 and '77 were collected up to six months after graduation,

whereas the occupations of program participants were collected as of one to two

years after graduation. This difference in time of data collection helps ex-

plain the largest difference between the two groups: 26.0% and 27.7% of all the

n in the classes of '76 and '77, respectively, indicated their plans were

indefinite, whereas none of the program participants did so. The, second. major

difference between the grogram participants and the alumnae of '76 and '77 as a

whole is the much greater percentage of participants who indicated high white

collar and low white collar occupations. The percentages in school and working

in semiprofessional occupations were approximately the same for all groups.

2The classification system used was developed by the Center for Research and
Development in Higher Education at the University of California at Berkeley.
was based on several sources, including the Dictionary of Occupational Titles
and the work of Otis Dudley Duncan.

-For a more complete analysis of the occupations of the classes of '76 and
'77, see Report 1: "Occupational Plans and Choice of Major of St. Olaf Students,
1974-1977."



Table l 4

OCCUPATIONS OF PROGRAM PARTICIPANTS AND

ALL WOMEN GRADUATES OF 1976 AND 1977

Occupation
Program

Participants

n

Women in
Class of '76

n %

Women in
Class cf '77

n %

In school 24 25.3 71 25.6 67 25.8

Employed:

Professional - - -

Semiprofessional 23 24.2 86 31.0 70 26.9

High White Collar 20 21.1 23 8.3 25 9.6

Low White Collar 23 24.2 15 5.4 17 6.5

Other 5 5.3 10 3.6 9 3.5

Indefinite 72 26.0 72 27.7

Total 95 100.1 277 99.9 260 100.0

There are two possible interpretations of this data. One is that higher numbers

of program participants went into high and low white collar occupations than did

their classmates. A second interpretation is that the occupations of program

participants were essentially the same as the occupations of their fellow

classmates, with the apparent differences caused by time of data collection.

This interpretat on assumes that, of the women in the classes of '76 and '77

whose plans were indefinite within six months of graduation, most went into high

white collar and low white collar occupations.

The latter interpretation is supported by data collected in a -recent study

of the occupations-of graduates of private liberal arts colleges belonging to

the Associated Colleges of the Midwest (ACM). In this study, questionnaires

were sent in early 1976 to 1975 graduates of 11 ACM colleges, including St.

Olaf.



Table 2

OCCUPATIONS OF PROGRAM PARTICIPANTS AND 1975 ALUMNAE

5

Type of Occupation

Program Participants Whose Primary
OcCupation Was Employment

n %

Semiprofessional

Iigh White Collar

Low White Collar

23 35

20 30

23 . 35

Total 66 100

Type of Occupation

1975 Alumnae Employed Full Time

St. Olaf Only
(N=111)

11 ACM Colleges
(N=467)

Professional and Technical

Managerial and Administrative

Sales and Clerical

Service and Blue Collar

58%

13%

23%

6%

46%

23%

23%

8%

Total 100% 100%

Table 2
4

shows the type of occupation of 1975 alumnae of St. Olaf and all 11 ACM

colleges, compared with the occupations of the program participants in our sur-

vey. Direct comparison of Occupational types is impossible because different

classification systems were used. The ACM study's classifications of "profes-

sional and technical" and "managerial and administrative" include the occupations

which in our study were classified "professional," "semiprofessional," and "high

white collar." Sixty-five percent of program participants fell into this higher

group, whereas 71% of 1975 St. Olaf alumnae and 69% of alumnae of all 11 ACM

colleges did so. Thus, this data does not show the type of occupations of our

4
The data on 1975 alumnae in this table and in Tables 3,4, and 5 were taken

an Wishart, Patricia, and Jack Rossmann, "Career Patterns, Employment and
Earnings of Graduates of 11 ACM Colleges." Final Report to the Fund for the
Improvement of Postsecondary Education (December 19, 1977). Distributed by the
Associated Colleges of the Midwest, Chicago. Data used with authors' permission.
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program participants to be significantly different from the type of occupations

of the 1975 women graduates of either St. Olaf or of all 11 ACM colleges.

In other respects as well, the jobs of our program participants whose primary

occupation was employment do non appear to differ much from the full-time jobs

held by the women who graduated in 1975 from St. Olaf and 11 ACM colleges.

Table 3 shows the relationship between current occupation and Long-term

career goals of program participants, compared with the career potential of the

current employment of 1975 alumnae employed full -time. Because the two surveys

asked different questions and the survey of program participants allowed for more

than one response, the responses are not completely comparable. The responses do

not indicate large differences, however. Of the 1975 alumnae employed full-time,

both from St. Olaf and from all 11 ACM colleges, 62% indicated their jobs had at

least possible career potential and 38% indicated their jobs were temporary or

interim employment. Of the program participants whose primary occupation was em-

ployment, 52.5% indicated they were working at jobs which would lead to th

long-term career goal and 32.8% indicated they were working at a temporary, in

terim job. One possible reason why the number of participants indicating they

expected their job to lead to their long-term career goal was slightly less than

the percentage of 1975 alumnae who indicated their jobs had career potential

that not all of the program participants indicated a career goal. Of the

95 participants who responded to the questionnaire, only 65, or 68.4%, indicated

a long -term career goal. Of those indicating a career goal, however, 86.17,

listed an occupation which was classified as professional or semiprofessional.

Program participants were also about as satisfied with their current work

as were 1975 alumnae. As Table 4 indicates, 60% of program participants whose

primary occupation was employment indicated they were satisfied or extremely

satisfied with their current job, compared with 74% of 1975 St. Olaf alumnae and

72% of al ae of all 11 ACM colleges who indicated they were either enthusiastic



Table 3 7

CAREER POTENTIAL OF CURRENT EMPLOTMENT,

PROGRAM PARTICIPANTS, AND 1975 ALUMNAE

Relationship Between Current
Occupation and Long-Term

Career Goal:

Program Participants Whose Primary
Occupation Was Employment

n %

Attending school to prepare for it 1 1.6a

Working at job which will lead to it 32 52.5

Working at temporary job, will
pursue goal later

20 32.8

Working at temporary job while
deciding on goal

6 9.8

Looking for work which will lead
to goal

7 11.5

No relationship 7 11.5

No long-term career goal 6 9.8

Other 11 18.0

1975 Alumnae Employed Full Time

Career Potential Of
Current Employment St. Olaf Only 11 ACM Colleges

(N=113) 73)

Definite career potential 30% 30%

Possible career potential 32% 32%

Employment to earn money while
deciding on work wanted

12% 12%

Temporary employment to earn
money to do something else

14% 14%

Temporary employment until
something better is found

12% 12%

Total 100% 100%

aPercentagee add up to more than 100% because some respondents selected
more than one alternative.



Table 4

JOB AND CAREER SATISFACTION OF

PROGRAM PARTICIPANTS AND 1975 ALUMNAE

Level of Satisfaction

Satisfaction With
Current Job, Par-
ticipants Whose
Primary Occupation
Was Employment

n %

Satisfaction With
Career Direction,
All Participants

Extremely satisfied 17 26.2 24 26.4

Satisfied 22 33.8 35 38.5

Somewhat satisfied 12 18.5 18 19.8

Somewhat to extremely
dissatisfied

14 21.5 14 15.4

Total 65 100.0 91 100.1

Satisfaction With Current Employment,
1975 Alumnae Employed Full Time

Attitude Toward Employment

St. Olaf Only 11 ACM Colleges

(N=109) (N x+63)

Enthusiastic 32% 37%

Like it 42% 35%

Neutral 17% 16%

Don't like it 9% 12%

Total 100% 100%

abour'their job or liked it. Program participants were also generally satisfied

with their current career direction; 84.6% of all respondents indicated that

they were at least somewhat satisfied with it.

The percentage of colleagues with college degrees and the relationship be-

twee heir current job and their undergraduate major were also similar for

program participants and 1975 alumnae. As indicated on Table 5,.60.7% of pro-

gram participants whose primary occupation was employment indicated that 75% or



Table 5

DESCRIPTION OF CURRENT JOBS BY PROGRAM

PARTICIPANTS AND 1975 ALUMNAE

9

Item

Participants Whose
Primary Occupation

Was Employment

Cl 7.

1 t e

1975 Alumnae Employed Tull time

Sc. Olaf Only

(NA114)

ll ACX Colleges

(No479)

percentage of Persons

27 44.3

10 L6.4

5 8.2

5 8.2

14 23.0

Indicated that
in current
employment,
most colleagues
have college
degrees.

597 61%

point Sara Troe or
Work With .

100%

75-99%

50-747

25-49%

0-257.

Local 61 100.0

aelationshin3acween

16 24.2

34 47.0

19 28.8

9elarionshio of_Current

54%

187

28%

42%

0
267-

327

121ci"=E,Work andAinaeraradw._

szttlaiattate !i4jor:

Closely related

Somewhat related

Not related

.A. Ln major required

Some relationship

No relationship

Total 1007.Toca1 66 100.0

:lisp._f_For$.0tPirc*16

Going_ Same T,roe or

13 21.0

15 24.2

21 33.9

2 3.2

11 17.7
i

Work Wilt) Are Women:

L00%

75-997.-

50-747

25-49%

0-257

Total 62 100.0

more of the persons doing the same type of work for their employer had at least

--the B.A. degree. Of 1975 alumnae employed full -time, 59% of those from St. Olaf

and 61% of those from all 11 ACM colleges indicated most of their colleagues at

work had college degrees.
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Of program participants, 28.8% indicated there was no relationship b etween their

work and their undergraduate major, compared with 28% of 1975 St. Olaf alumnae

and 32% of alumnae of the 11 ACM colleges. In addition, a minority of the pro-

gram participants whose primary occupation was employment working in jobs

that might be considered radition l for women: about a sixth indicated that

257 or fewer of the persons doing the same type of work for their employer were

wo en. (No comparable question was asked in the ACM study

The similarities between program participants and 1975 alwnnae in type of

occupation and description of occupation support the assumption that the dif-

ferences found in the occupations of program participants and the St. Olaf women

in the classes of '76 and '77 as a whole were probably due more to differences

in the timing of data gathering, rather than to actual differences in occupa-

tion.

What, then, are the implications of this for our assessment of the impact

the Career Counselor and Career Advisory Panel? if there are no obvious dif-

ferences between the occupations of program participants and women in the classes

of '76 and '77 as a whole, did the Career Counselor and CAPs have no impact? It

is difficult to answer this question for several reasons. First of all, as was

mentioned in Report 1, using occupational data to assess the impact of these

programs presents problems. One is that there are many factors which influence

students' choice of career, such as family attitudes and values, high school ex-

perience, prevailing attitudes towards various careers, etc. These utside

factors might be strong enough to mask any effects of the Career Counselor and

CAP. A second problem is that the classes studied were not exposed to the

program for their entire college career; the 1977 graduates were only exposed to

the program in their junior and senior years, and many may have had their plans

set by that stage in their college career.

Another source of difficulty in interpreting the apparent lack of difference
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in occupations of program participants and nonparticipants is that the program

participants may not have been representative of the women of the classes of '76

and '77 as a whole. If, fat example, they chose to consult the Career Counselor

take part in the career planning retreat because they had greater problems

choosing a career or lower career aspirations than their classmates who did not

participate, then their choosing occupations similar to that of their classmates

might indicate a great deal of positive impact on the part of the Career Coun-

selor or GAF's. It is also possible that some of the students who did not con-

sult the Career Counselor or attend the career planning retreat may have had a

significant interaction with the Career Counselor or a CAP in some other form.

Thus, considering them nonparticipants in comparing the two groups might obscure

the impact of the program.

Yet another retation of this data is that the CAP and Career Counse

may have had a profound effect on some students, but the number of these students

was such a small percentage of the program participants in the study that they

did not have much effect on the group data.

An analysis of the student perception of the impact of the Career Counselor

and CAPs may add to our understanding of the occupational data.

Student Perception of Impact of Career Counselor and CAP= =

In the follow-up questionnaire sent to women who had consulted with the

Career Counselor tended the career planning retreat, the respondents were

presented with a list f programs and services involving the Career Counselor

and CAP and were asked to rate the helpfulness of each to them in making plans

decisions for the future. Their responses are presented in Table 6. The

majority of the respondents found each program or service at least somewhat

helpful. Clearly the most helpful program of those listed was the career pi

ning retreat, which the majority of respondents rated as being "very helpful."



Table 6

USE AND HELPFULNESS OF PROGRAMS AND SERVICES

12

Program
Cr

Service

Used Or Attended Helpfulness If Used Or Attended

Yes No Tota1
Very
Helpful

Somewhat
Helpful

Of Little
Help Total

Career Planning n 11 64 75 7 4 - 11.

Retreat
14.7 85.3 100.0 63.6 36.4 - 1000

Individual interaction 41 36 77 10 23 8 41

with CAPs
7. 53.2 46.8 100.0 24.4 56.1 19.5 100.0

Informational programs n 45 35 80 16 22 7 45
featuring one or more 56.3 43.8 100.1 35.6 48.9 15.6 100.1
CAPs

Other in for anal n 40 36 76 6 22 12 40

programs % 52.7 47.4 100.1 15.0 55.0 30.0 1,0 0 0

Personal consultation n 68 15 83 16 36 16 68

with career counselor 81.9 18.1 100.0 23.5 52.9 23.5 99.9

"Informaation searching" n 42 34 76 13 21 8 42

method of decision- %
making

55.3 44.7 100.0 31.0 50.0 19.0 1.00.0

'these programs and s es opened options or changed perspectives:

Yes, definitely

Yes, somewhat 27 31.4

17 19.8

No 42

Total 86

Viewed least helpful were informational programs which did not feature CAPs.

The women were also asked whether they felt these programs and services

opened their options or changed their perspectives. J

48.8

100.0

half indicated that

they had, at Least " somewhat," with about a fifth indicating they "definitely"

had. The response to this item by the 56 respondents rho had had interaction

with the CAP (by attending the career planning retreat, having individual interaction



with a CAP and/or attending an informational program featuring one or more CAPs)

was even more positive; 30.4% indicated "definitely" that their options had

been opened or their perspectives changed, with 26.8% indicating they had "s- e-

what" and 42. 9% indicating they had not.

Slightly different questions were asked on the 'Women and Careers" question-

naire which was sent to a random sample of St. Olaf students. Students were

asked if they had consulted with the Career Counselor or had contact with a CAP,

and, if so, to indicate its effect on their decisions for the future. As Table 7

shows, the majority of students indicated that these programs had "some" or "con-

siderable effect on their decisions for the future. The most positive response

was given by women students regarding interaction with the CAPS; about 80% indi-

cated it had at least "some" effect on their decisions for the future.

EFFECT OF INT _TTON WIT

Table 7

R COONSELOR AND CAREER ADVISORY PANELISTS BY SEX

I tem Men Women

% n

Total

Effect of consultation with Career
Counselor on decisions for the futu

Considerable 2 22.2 1 3.6 3 8.1

Some 4 44.4 17 60.7 21 56.8

Little or none 3 33.3 10 35.7 13 35.1

Total 9 99.9 28 100.0 37 100.0

Effect of program or interaction
with CAPs on decision for the
future:

Considerable 1 5.0 13 27.7 14 20.9

Some 9 45.0 25 53.2 34 50.7

Little or none 10 30.0 9 19.1 19 28.4

Total 20 100.0 47 100.0 67 100.0
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The nature of the perceived impact of the Career Advisory Panel and Career

Counselor is described by student comments. On the follow-up questionnaire to

former program participants, respondents who indicated their options had been

opened or their perspectives changed were asked to explain their response. They

listed three main ways in which they felt these programs had had this effect:

I) by providing information and methods to use in the job hunt and career de-

cisions, 2) by offering support and encouragement, and 3) by providing them

with contacts. The following are sample comments describing these three types

of impact:

1. Pr-ovidini information and methods to use in the b hunt and
career decieions

"Career counselor gave ma more ideas on what types of work I could
pursue with my specific major. Also . . . gave me pointers on job
hunting."

"The retreat was enlightening in that it opened up areas to me which
I had not considered earlier."

"Gave me ideas for resum and applying for jobs. Made me aware of
the resources and how to make use of them when desired."

"It was helpful to have information on schools and programs collected
and available as well as someone to help me define my goals and
expectations."

"The most valuable thing I came away with was the conviction that if
i really wanted a position and would be able to convince the prospec-
tive employer that I was suited for that position . . . It worked."

"My consultation was beneficial in that I learned a great deal about
'canvassing' for job opportunities. Most importantly, it made me
realize the myriad of opportunities available if approached with
initiative."

2. 2fLsLinaTapicaLL,tideas2.___Iraement

"encouragement about my skills as a means to employment."

"Didn't change my perspectives - only enhanced them!"

"The Mellon Grant PrograM on Women in Medicine was excellent in that
it showed how women have adapted to the joint roles of physician and
wife and mother -- their experiences helped me to be able to see my-

f as a future physician and pursue that course."
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"Until I got involved with the CAP, my self-image and understanding
was low. Through conversations, encouragement and interaction with
CAP and related people, my perceptions of self expanded and gave me
confidence to try a career previously 'out of range.'"

"Although my answer above was no, I wish to add that my mind was fairly
well made up by the time I spoke with the career counselor - thus I .

guess I mainly used her as a sounding board for my plans. My discus-
sion with her was quite helpful (and I feel a good reason for her job)
- in that she helped me become confident in my plans for my career."

Providing_contacts

"Deb Denz got me in contact with Pat Zier.n of Control Data, who
helped me get my job here."

"Deb Denz kept me hopeful of getting into law school when I was get-
ting discouragement from others at St. Olaf. She introduced me to
Karin Wille, who arranged for an Interim program for me at the Dayton-
Hudson. Corporate (legal) offices. Through the contacts made there I
learned of my present job opening. Without these two womens' help -
I certainly wouldn't be where I am today. I believe that the Career
Planning and Placement Office needs to take a more assertive role in
counseling women students as to future plans. I benefitted greatly
from the help I received through this program and would hope that it
reaches out to more women students in the future." (Full-time law
student also working as law clerk)

When asked if they had other comments, several women mentioned aspects of

the program they thought should continue:

"Continue to have Women Career Advisory Panelists. Advertise them to
your women students more."

"Try to keep the Career Advisory Panelists, or establish a similar pro-
gram to replace it. Encouragement and role models are %/MY helpful
when making a career decision, particularly for women students at St.
Olaf. The CAPS were the best thing in the Career Planning Office."

"PLEASE keep the strong emphasis on women - even the most courageous
of us need encouragement to do what we have to do!"

"I think the Career-Planning retreat was really fine, and should be
continued for St. Olaf men and women."

Interaction with the Career Advisory Panelists, especially a.t the career

planning retreats (held in 0- _ber 1976, September 1977, and April 1978) was

]early p ceived by students as having an impact on them. The evaluations con-

ducted at these retreats (see Appendix C) provide additional inforrmtion about
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the nature of this impact. At all three retreats, nearly all participants who

completed evaluations indicated they had made some or much progress toward b--

coming aware of life /career options. Those attending the first retreat indi-

cated the most progress in this area; 81% felt they had made much progress in

awareness of options. Participants in the October, 1976 and September, 1977 re-

treats were asked to indicate their progress in developing decision-making

skills. The a3;.of students at both retreats indicated they had made prog-

ress in developing these skills, again with those at the first retreat indicat-

ing more progress in this area. participants in the September, 1977 and April, 1978

retreats were asked to rate their progress in gaining insight into self, including

values, skills, assets, interests, and experiences. Nearly all in September, 1977

and all in April, 1978 indicated at least some progress in this, with about half

of each group responding that they had made much progress.

Studepts at all three retreats were asked to what extent they felt they had

changed any of their perceptions about the various 1 fe styles available to women.

They indicated somewhat lass change in this area than in the other areas men-

tioned above, although the majority at all three retreats indicated they had

changed at least somewhat, Again dents attending the first retreat per,

ceived the most change in this area, with about a third indicating their percep-

tions had changed "to a great extent."

The ratings of the specific structured activities at the retreat indica e

that nearly all participants found each of them at least somewhat helpful.

general, the most highly rated events were panel discussions featuring the CAPs.

Comments on the retreat evaluations included a statement from a student who

felt the retreat helped clarify her thinking:

"I came here very, very confused and as of today, I feel like I actually
know where I've come from, what I want, and at least have some direction
as to where I'm headed."

Other students indicated they had been encouraged to par- ue 'previous plans:



"Most important, this workshop encouraged me in my present direction --
knowing myself, really understanding my needs oals."

17

"I now feel I have the incentive to go and start in the direction I wanted
to go in, but never had the guts to do because I felt the decision was
too large and permanent for me to make."

Evaluations of other specific programs indicated additional effects. In the

evaluation of the evening workshop on the two - career family held in April, 1976

(see Appendix D), the majority of both women and men students indicated they

obtained some or much more information about the problems and possible solutions

for the two-career family. About half of the men students and the majority of

ttr' women students indicated they felt the program had affected their attitude

regarding the desirability of the two- career family. In the evaluation of the

Assertiveness Training Workshop held in January, 1976, nearly all students indi-

cated at least some changes in their thinking and a ma icy at least some change

in behavior as a result of the workshop. Mose students who were initially least

assertive reported the most change in thinking and behavior. For the compl

report on this workshop, see Appendix E.)

Comments written by students who attended CAF programs, visited OAPs at

work or completed internships arranged by CAPs mentioned Learning more about

career options, about specific careers, about how women balance home life and

careers, and about how career women have handled the various problems that arise.

In summary, the majority of the students who participated in CAP programs

utilized the services of the Career Counselor appear to have found them helpful,

and to have felt they had some impact on them. Many of the changes described by

students were in areas that one would not necessarily expect to see eflected

in immediate post-baccalaureate employment, such as changes in assertiveness

in perceptions of alternative life- styles. In addition, few students indicated

that the program caused them to make a decision they might not otherwise have

made, although statements that they felt encouraged were common. Thus it is ne

entirely inconsistent that the students could perceive these programs as having



an impact on. the and at the same t differ very little in occupation from

their classmates or from 1975 en graduates of St. Olaf and 11 ACM colleges.

That the impact of these programs for most participants was probably in some

other than career decision or job search is supported by the description ofare

1.8

their job search given by program participants on the follow-up questionnaire. Ta-

ble 8 presents the assistance in finding work reported by those respondents whose

primary occupation was employment. Although we do not know how many actually sought

such assistance, a majority (64.6%) indicated they received no assistance in finding

or choosing their work from Career La__-"ng and Placement or the CAP. A contribut-

ing factor this independence in choosing work may have been the number

of students (60.9%) who limited their job search to a specific geographical area.

For a small group of participants, however, these programs clearly had an

effect on their job choice or search.

Comments written by students on the follow-up questionnaire illustrated the

types of unmet needs that may have caused the programs to have less effect on

some students than on others. Most of these comments could be summarized into

four general suggestions for rear planning and placement services at St. Olaf:

1) try to reach students earlier in their college career 2) expand the ser-

vices to students interested in areas other than teaching, nursing, and business;

3) offer more direct help; and ) help students deal with issues relating to

careers and the liberal arts. Examples of such comments follow;

1. Need for earlier contact

"Found the office was happy to offer guidance and assistance when
called upon. Would have been helpful to me had 1 visited them earlier.
Perhaps more in-depth counseling and workshops should be directed at
Freshman/Sophomore years."

"I don't know how, but try to make people aware early in their college
careers that they should either think seriously about a specific field
or else be satisfied with a good liberal arts degree that won't guaran-
tee them a job. I think it occurs to many students too late."

"Need to start earlier in college career -- more emphasis on life-
p/anning as opposed to job searching."
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DESCRIPTION OF JOB HUNT BY PROGRAM PARTICIPANTS

WHOSE PRIMARY OCCUPATION WAS EMPLOYMENT

Assistance in Finding oh:

n

Learned about opening through Career Planning 5

and Placement or CAP

Learned about opening through contact or lead 3

from Career Planning and Placement or CAP

Learned how to find a job from Career Planning 14

and Placement or CAP

Learned about availability of this type of work
from Career Planning and Placement or CAP

Used a placement file in securing job 14

Received no assistance in finding or choosing 42

this work from Career Planning and Placement
or CAP

Limited the Geographical Area In Which
Willing to Work:

Yes 39

No 25

Total 64

Areas of Limitation.

Minneapolis /St. Paul 17

Other specific city or town 10

Total specific city 27

Midwest 5

Two or more areas

Total limited search 39

7.7a

4.6

21.5

3.1

21.5

64.6

60.9

39.1

100.0

43.6

25.6

69.2

12.8

17.9

99.9

aPercentages add up to more than 100% because some respondents -d

more than one alternative.
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1. Need for earlier contact cant.

"When I was at St. Olaf there were very few organized programs that I
knew about from the Career Office. I am not familiar with your current
program, but I would hope that you are trying to involve students in

their freshman year in thinking about career direction -- and that you
follow through with specific programs designed to help students during
each successive year instead of waiting for students to come to you
during their senior year."

2. 5x-ed service to students erested in areas other than teachi

nursing, business

"There is a need for much more information and presentations for stu-
dents majoring in psychology, family studies, sociology, etc."

"It seems the Career Office provides a great deal of help and infor-
mation for those in business or teaching majors and very little for
the many in social service."

"St. Olaf career office seems too geared towards helping the nursing,
teaching, and business students -- there are other students with
other majors."

"I believe it could have been more helpful if a wider variety of
agencies or companies could have interviewed (or even spoken) an cam-
pus. These really only aided education or business-economics majors."

"More should be done with the actual method of looking for a job.
specially with jobs that require some type of portfolio (i.e. writers

and artists)."

Need for m9r_414Pcs help

"I was not helped to find the type of jobs available and didn't know
where to start myself. Phone calls, letters, etc., are more helpful
than sending me to the files to look for folders on jobs I would be in-
terested in which didn't exist."

"Offer more concrete help specific career opportunities that apply

to a particular major. Instead of saying 'Well, you could do something
With statistics,' offer some real-life examples of how various compa-
nies use statisticians; suggest exactly where a person could find more

information. . . . If an Office of Career Planning and Placement
can't help show what we can do with a particular major, who can? Pro-

fessors, friends, parents, acquaintances don't know."

pep with issues related to careers and the liberal arts

"All undergraduate work need not be totally 'relevant' to one's future
job, and yet one should be aware of courses that will contribute to
being a desirable employee in one's field. Is there any way your
office could impress on undergrads the necessity of such a b lance '

"More needs to be done in the area of alternative thinking. The

'accepted' occupations receive undue emphasis."
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"Help the Liberal arts graduate to more sharply define career goals
-- St. Olaf (in many majors) is not specifically career-oriented, so
the task to the student is to focus his interests/major in a career
direction."

Impact of the Program as Perceived by_Career Advisory Panelists_

The evaluation forms completed by the CAPs after specific activities (for

a sample form, see Appendix B) indicate that their goals for given activities

were frequently to provide moral support to students and serve as role models

as well as to provide them with information. CAPs generally felt that these

goals were accomplished, which is consistent with the student response described

above.

Eight of the ten Career Advisoryy Panelists also completed a final. evaluation

questionnaire. (For a copy of this questionnaire, see Appendix B). In the first

part of this questionnaire, CAPs were presented with a list of goals for the

panel which had been prepared by the Mellon Grant Planning Team in August, 1975.

Panelists were asked to indicate the extent which they felt each goal had

been accomplished. Their responses are presented in Table 9. The objectives

which the CAPs felt were best accomplished (a majority indicating they were

least "adequately" accomplished) were: to help students become acquainted with

women who have pursued diverse careers, to inform students and faculty of :1.k:a

range of employment potential in their own and related fields, and to provide

st dents with models of, and help them consider the joys and problems of, dif-

ferent Life - styles. The other objectives were felt by the majority of the CAPs

to have been accomplished at least somewhat. Two of the panelists indicated that

they felt they did fairly well in meeting these objectives for those students

with whom they had contact, but they rated achievement of the goals low because

only a minority of the student body was affected by the program. One of the

panelists added that she felt that the goals would also have been better met if

they had had more continued contacts with students rather than onetime -only
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RATING OF GOAL ACCOMPLISHMENT By ADVISORY PANELISTS
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Goal
Extent to Which Accomplished

Thor-
oughly

Ade-
quately

Some- Not At
what All

I. To establish and develop an ongoing relation-
ship with St. Olaf College students and
faculty and administration.

2. To help our students become acquainted with
women who have pursued diverse careers,
including those not traditionally con-
sidered by women.

1 7 -

To inform students and faculty of the range
of employment potential in your own and
related fields.

- 5

4. To inform students and faculty of the kinds
of education and training needed by people
in your field, and of how and where they
may be pursued.

- 5 5 -

5. To help students understand and prepare to
cope with the forms of prejudice they may
encounter because of sex-stereotyping in
different fields.

2 1 5

6. To provide students with models of different
life - styles of career women, and to help
students consider the joys and problems of
these -- marriage and non-marriage; children
and no children; different combinations and
chronologies of education, family and
career.

2 4 2

7. To help locate for students possible intern-
ship or field work opportunities in your
field so that they can explore different
careers.

4

To play a part in faculty development by
helping faculty to observe and understand
the varied world of careers and women's
participation in this world.

5
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meetings. In general, the panelists tended to feel they met their objectives

for specific programs, but were less confident of their mpact on the college as

a whole.

When asked to list which. programs, meetings, speeches, retreats, visits, or

other activities they felt

goals, the activity most o

were meetings

st valuable in helping them achieve these

ed was career planning retreats. Also listed

ith classes, internships, panel discussions, student visits to

the place of work, the Two-Career Family Symposium, the on-campus orientation

retreat at the beginning of the program, the progra for faculty on "Business and

the Liberal Arts Graduate," the meeting with faculty on "The Politics of the

Arts," the meeting with administrators on "Women in Careers," and individual meet-

ings with students. One panelist commented that in general, the longer sessions

with larger groups were the most effective.

A variety of suggestions were made in response to a question about the coordi-

nation of panelist activities and whether the bedt use was made of their know-

ledge, skills, and interests in furthering the program's goals. These sugges-

tions included the following:

fists might h've been able to

use could 1-1,-Ive been made of panelists; pane

to more people if programs had been pia: ed

to allow CAF$ to address broader topics; earlier exposure to faculty and adminis-

tration might have generated faster ac, Lance of the program. More inter=

actions between panelists and persons responsible for curriculum and policy, more

unstructured tiwe at retreats, and more sessions as a panel were also suggested.

Suggestions for programs or activities which they felt were important to

continue or initiate included career planning retreats, internships, 'forum' type

activities, program sensitize faculty and administrators about the opportuni-

ties available to women and obstacles to women, making role models available, and

programs to bridge the gap between academia and the world of work, such as visits

by industry representatives to cIa
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Several panelists felt that being a CAP assisted them in value clarifica-

tion and goal setting. The panel members became friends and formed a support

group, as well as providing each other with insights and information about

career choice. One panel s also felt that St. Olaf students and program admin-

istrators had served as a support group for her. As a group, they found being on

the panel a rewarding experience and encouraged the college to continue the CAP

program in some form.

Conclusion

Considering together the occupational data on programs. participants, the

students' perception f the impact of the program, and the Career Advisory Panel-

ists' perception of the impact of the program, it appears the the Career Counselor

and the CAPs had some effect on nearly all students who used their services and

a great impact on a few. Just as it is unrealistic to assume that these programs

could have served every student, it is also unrealistic to assume they would

have a large effect on every person contacted. To have some effect on many and

much effect on a few is what could reasonably be expected of such a program, and

it is what the evidence indicates was accomplished.



APPENDIX A

SAMPLE QUESTIONNAIRE: CAREER PLANNING

AND PLACEMENT FOLLOW-UP SURVEY



;flea did you graduate from St. Olaf?

_NMI% A.

menCh)

Are you now attending_ school?
1 Yes, full-time
2 Yes, part-time
3 No

student, please wrtce La: Program or subject;

Are you 30V employed
I Yes, full-time

2 Yes, pare-time
3 No (If No, skin

Degree sought;

Lion 3 on the other side of the page.)

mploy d please Wr Jab title

Firm of agency:

Major responsibilities:

b) If employed, approximately what percentage of the persons doing the same type of
have at least the S.A. degree?
1 100%

2 75-99%
3 50-74 *

4 25-49%
5 0-25%

c) If employed, app
are women?
1 1007.

2 75 -997.

3 50 -747.

4 25.49%
5 045%

If employed, what
No relationship
Same relationship; my major helped ae qualify for this work
A B.A. in my major use required for this work

ork for your employer

rely what percentage of the persons doing the same cype of work for your employer

the relationship between your work and your undergraduate major?

e) If employed. how satisfied are you pith your curreun job?
1 Extremely satisfied
2 Satisfied
3 Somewhat satisfied
4 Dissatisfied
5' Somewhat dissatisfied
6 necrenely dissatisfied

mployed, which of the following apply to your turret= job? (C tele as -.:1304), as apply.)

I learned about the opening through Sc. 01Af's Office of Career PlanoLog awl Placement or a
Career Advisory Panelist.

2 I learned About the opening through a cootacr. or lead I get from the Office of Career Planning and
Placement or a Career Advisory Panelist.

3 I learned how to find a job from the Office
4 I learned about the availability of this type

or a Career Advisory Panelist.
5 I used a placemeet file ie securing this job.
6 1 received no assistance in finding or choosing this work from the Office of Career

it or a Career Advisory Panelist.

Planning And Plamemmat or a Career Advisory ?atelis
from the Office of Career Planning and Placement



tf you are employed or looking for work, did you limit
Yee

2 No

geographical area in

If yea, to h area(s) did you limit your search?

27

ice you were willing co

you are not now working or going to school, which
looking for emeloyment.

2 t am taking time off to decide what I want to do.
3 I Lm doing something else. (specify:

hat as -our long =tars career go

h best describes ye tion7

Which of the following best describes the relationship between your surge
(Circle as many as apply.)

am attending school to prepare for it.
2 I xm working at a job which will lead to it.
3 I am working at a temporary job and intend to

I am working at a temporary job while I citt!
5 I am looking for work which will eventually te ;, oy'eareer goal.
6 There is no relation between my current 0a0,4,aelo and my -term caree
7 I don't have a long-term career goal.
8 Other (specify:

satisfied are you with your current career direction?
Extremely satisfied
Satisfied

3 Somewhat satisfied
4 Somewhat disSatisfted

Dissatisfied
Extremely disuatiSfied

later.

and your long e career goal?

Listed below are some of the programs ond services spoescre by the Carets Planning and Placement.
that you actonded or itOed please indicate its helpfulness to you in makir plans or decisions for the future.

Helpfulness in Making Plans
or visions for she Future

of Did Hot
Somewhat Little Attend

E(CIoful Helpful 10 Or Use

1

3 Career planning retreat

2 3 4 b) Informational programs featuring one or more Career Advisory Panelists

2 3 4 Other informational programs

1 2 3 4 Individual interaction with one or more Cageer Advisory Panelsits

d

2 3

1 2 3 4

e) Personal consultation with career counselor

f) "Information searchtag" method of cleats -making

Do you feel any of the Above services opened your options or changed your peropeccives?
I Yea, definitel
2 Yeg, gomewhiK
3 No

's, please explain:

Are there lay the office
or Job searching not?

. Any ocher zomments?

or Planning lacemeat could have helped you in your decisiom-maktag

Please rt.. to:

Office of Educational losO r-
Sc. Olef College
Northfield, MN 55057

3178



APPENDIX B

SAMPLE EVALUATION FORMS

FOR SPECIFIC ACTIVITIES

AND FINAL EVALUATION,

CAREER ADVISORY PANELISTS



Activity:

Date:

areer Advisory Panelist:

9

ed below are some of the general goals suggested for our Worm

check the ones that were your goals for this activity, and
you had in mind. (Please check a goal even if you were only

Students (women and men)

inform them about a career or careers, including:

a. Kind of education and/or training needed.
b. Row to pursue the required education.
c. Employment potential in the career area.

Help them understand and be prepared to cope with prejudice because of sex
stereotyping in the career world.

Help them become aware of problems and possibilities regarding marriage and
children, and different chronologies of education, family and career.

Help them to not underestimate their abilities, to not accept negative
estimates of their potential.

Help them become receptive to new possibilities of roles for men and women.

Other(s):

in Carc,:ers" program.

ist any additional
concerned with a part

Faculty and/or Administrators

Help them learn more about women's participation in the world'of careers and
to have flexible perceptions of women's careers.

Help them learn more about possible careers for students _ng in their

subject.

Influence them to have equally high expectations of male and female students,
especially in the sciences.

Help them to become aware of:

a. The reality of changing roles.
b. The complex issues raised by changing les.

c. The problems of women students.
d. The potential of women students.

Other

Other goals
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2. What do you feel was accomplished in this session.

Is there something you wish you had done ntly? If so, how might you have
done it?

Was there something in the arrangements or fort that you wish had been different? If
so, what would have been better?

Other comments, recommendations:



Activity:

Date

Career Advisory Paneli

EVALUATION FORM

CAREER ADVISORY PANELIST ACTIVITIES
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What was your Cain goal in this activity?

2. To what extent do you feel this goal was accomplished?

Was there something about this activity w- wish had been different? If so, what
would have been better?



FINAL EVALUATION

CAREER ADVISORY PANEL.

Nene:
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Listed below are the goals of the Career Advisory Panel prepared by the Mellon Grant Plan-
ning Team in August, 1975. Please indicate the extent to which you feel you have accom-
plished each goal by circling the number corresponding to your response, adding comments
when appropriate.

Extent to Which AccoLished :

AllThoroughly AdesNateky Somewhat No

1

Comments:

2 3 4

2 4 2.

Comments:

2 3 4

Comment_

1 2 3 4 4.

Comments:

2 3 4

Comm

1 2 6

Comments:

1

Comments:

1

comments:

2

2

Goal

To establish and develop an ongoing relatic
ship with St. Olaf College students and
faculty and administration.

To help our students become acquainted Witt
women who have pursued diverse careers, in-
cluding those not traditionally considered
by women.

To inform students and faculty of the range
of employment potential n your own and
related fields.

To inform students and faculty of the kinds
of education and training needed by people
in your field, and of how and where they
may be pursued.

To help students understand and prepare to
cope with the forms of prejudice they may
encounter because of sex-stereotyping in
different fields.

To provide students with models of differen
life-styles of career women, and to help
students consider the joys and problems of
these -- marriage and non-marriage; chtldre
and no children; different combinations and
chronologie's of education, family and
career.

7. To help locate for students possible intern
ship or field work opportunities in your
field, so that they can explore different
careers.

To play a part in faculty development by
helping faculty to observe and understand
the varied world of careers and women's
participation in this world.
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Which programs, meetings, speeches, retreats, visits or other activities do you think
were most valuable in helping you achieve these goals?

How effective was the coordination of panelist activitie? Do you feel that the programs
and activities in which you participated made the best us your knowledge, skills, and
interests in furthering the goals of the Mellon grant program?

Do you have suggestions of specific programs or activities which you feel are'Important to
continue or initiate as we continue our work in the area of women and careers?

Do you feel that being a Career Advisory Panelist has had any effect on your own personal
or career development? If so, please explain.

Other ents or thoughts you'd like to share?

O.E.R.
May, 1978



APPENDIX C

EVALUATION OF CAREER.

PLANNING RETREATS
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EVALUATION

CAREER PLANNING RETREAT

for actOlitie0 of the retreat. Please rate each according to how h pful. lc eras to" you by
in the appropriate column.

Solowdhat QE Little
11±.At2L Helpful Or NoPelo

2 3

2 3

2 3

2 3

1 2 3

a. Keynote address: "Cr eCtaCi0a3: It'S. a Different. ere "'

Panel discussion: "Career/Life Options"

Small group workshops on lifelines

Sunda :

d. Speech; "Collage -- For What"

2 3 e. Panel Discussion: "Decision-Making for Calle

f. Small group workshops on decision-making

Listed 5elow are the two =40 objectives of this retreat.
cads on each, by circling the appropriate nuMber.

Much Some Little Or
_1591s Lcsireas Ne.Pro rese

2 3

se indicate the amount of progress you feel you hair

Coming a are of the career/life options open to you, and the
7ticatinue of various choices.

2 3 b. Developing good decision-making skills.

3. T0 what extent do you feel you have changed any of your perceptions about the various Life styles available to wonea
(single, married with children, married without children, etc.) as a result of this _retreat?

1. To a great extent
2. Somewhat
3. Little or not at all

Would you briefly descriSe than

the most important you learned at the retreat?

What about the retreat could nave been i proved?

Do you have any suggestions of what should be included in the . ceeting?

Office of educational gesearmh
October. 1976
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circti:

Very
Reif:qui

are the major acciv
number in the appro

'Somewhat

ReLotul Or No Reit,

of the recmaat. ?lease rate each according co how as :o you by

column.

SaturdeY:

2 3 a. Keynote address: "Bit - Career"

L 2 3 b. Panel discussion: "Career/Life Options and Realities ""

1 2 3 n. Small group workshops: "Where Do : Go From !Mere ? ""

2 3 d. Presentation: "If You Rave it, Use I:"

Suncial:

1 e. Panel Discussion: cu Take Action,"

L 2 Small group workshops on deCtSion-making

d below are the two main objectives of this retreat. PleA$4 indicate the unounc of progress you feel you have

on each, by circling the appropriate number.

Much Some Little Or
proves, progress

2 3

1 2

e. Becoming aware of

b. Gaining insight into self - vat

experiences.

c. Developing de _ skills,

one and realities.

skills. assets,

to what extent do you foal you have changed any of your perceptions aboac the various life styles available to women
(Single, married with children, married without children, etc.) as a result 7 this retreat?

1. to a greet extent

Somewhat

;,lilt or not at a_

Jould you briefly describe the changes, if any?

t thing you learned ac the retreat?

What about the retreat could gave been i iroved?

_

October,

rzb.
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Listed below are the major activities of the workshop. Please rate each according
how helpful it was to you by circling the number in the appropriate column

Very
Helpful

Somewhat
Hel ful

Of Little
Or No Help

1 2 3 a. Panel Discussion: "What's Out There For Us?"

1 2 3 b. Presentation: "Can She Type?"

1 2 3 c. Trioing: Skill Identification

1 2 3 d. Panel Discussion: How Can I Make the Most
of My St. Olaf Experience?"

2 3 e. Panel Disctrotsion: "Career/Husband/Children"

2. Listed below are the three main objectives of this workshop. Please indicate the
unt of progress you feel you have made on each, by circling the appropriate number.

Much
Progress

Some
Progress

Little Or
No Progress

a.

b.

c.

Becoming aware of life/career options.

Gaining insight into self -- skills --
interests -- experiences.

Beginning life/career planning.

1

2

2

2

3

3

3

To what extent do you feel you have changed any of your perceptions about the various
life styles available to women (single, married with children, married without
children, etc.) as a result of this workshop?

I. To a great extent

2. Somewhat

Little or not at all

Would you briefly describe these changes, if any?

4 What was the most important thing you learned at the workshop?

5. What about the workshop could have been improved?

a.

Career Planning_ and Placement
April, 1978
(Retyped with corrections, 6/78)



STUDENT RESPONSE TO

CAREER FANNING RETREAT

OCTOBER, 1976

ing of major activities:

a. Panel Discussion:
"Career/Life Options"

b. Panel Discussion:
"Decision-making for
College Women""

c. Small Group-
Decision-making

'Small Group-
Lifelines

e. Speeches,
Combined percentage

Progress toward objectives:

a. Awareness cf Career/Life
Options

b. Developing decision-
making skills

Change in perceptions regarding life
styles available to women:

38

Very Somewhat Of Little
Helpful Helpful_ Or No Bela

93% 7%

82% 19%

74% 26%

641, 32% 4%

50% 43% 7%

Much Some Little Or
Progress Progress No Progress

81% 15% 4%

56%

Great Little Or
Extent Somewhat Not at All

39% 437 18%

Some Comments:

"Best thing that happened since I've been at St. Olaf!"

"Began thinking of options not previously considered"

"Saw problems as being' more manageable"



STUDENT RESPONSE TO

CAREER. PLANNING RETREAT

SEPTEMEER,

Rating of major activities:

1977

Very
Helpful_

Somewhat
Helpfu

Of Little
Or No Help

a. Keynote Address: "Direction 40% 50% 10%

Values - Career"

b. Panel Discussion: "Career / Life 737 27%
Options and Realities"

c. Small Group Workshops: "Where 487 38% 4%
Do I Go From Here?"

d. Presentation: "If You Have It,
Use It!"

50% 39% 11%

Panel Discussion: "How Do 50% 42% 8%

You Take Action?"

Much Some Little
Pro Tess Progress No Progress

Progress toward objectives:

a. Awareness of career/life- 50% 42% 8%
options and realities

b. Insight into self: values, skills, 47% 49% 4%
assets, interests, experiences

Develop17 decision-making sl'ill 22% 64% 14%

Great Little OT
tept Somewhat Not at All

Changes in perceptions regarding life 12% 65% 23%
styles available to women:

S e Commenta:

"I came here very, very confused and as of today, I feel like I actually know where I've
come from, what I want, and at least have srme direction as to where I'm headed."

"I began to consider, for the first time really, single life as an option rather than
something I have no choice about."

"If nothing else, I got a chance to put myself realistically into the life situation,
and I feel my perceptions as a result were challenged out of their 'dream world.' The
options all were seen as viable options, and the importance of personal decision really
made an impression on me."

"I guess I'll just admit here that I came with somewhat of a pessimistic attitude and
have been nothing but overwhelmed with the positive encouragement I have received
here. I camu with few expectations so it's hard to imagine improvements. I guess
more time is the only real improvement that could be made, but that is difficult to
find."



Student Comments on Career plannin= Re rea t mb 1977 cont.
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"I can't think of anything. It was great and I'm glad I 'took the risk,' branched
out and came. Thanks for the eye opener."

"I think that all the workshops on values, future speculation, etc. were helpful in
getting me co realize the importance of knowing myself. 7_ don't feel, though, that
I have been able in this big group setting to really sit down and look at me. That
will come now in the days and weeks to come. What was most encouraging, helpful and,
yes, exciting, was listening to these 'successful' women, their problems, frustrations,
etc. I feel that I've benefitted most from their experience and willingness to share
Chat. I can say, 'she solved that problem in a way I'd never have come up with.' T

can honestly say that I leave optimistically and excited. The future looks like an
ever-shifting kaleidoscope of opportunities which I can, if I am aware of myself and
the many 'helps' available to me, either grasp or let go by, thus shaping a truly
fulfilling and happy life."



STUDENT RESPONSE TO

CAREER PLANNING WORKSHOP

41

APRIL, 1978

1. Rating of major activities:

Panel Discussion: "What's Out
There For Us?"

Very
Helpful

Somewhat
Helpful

Of Little
Or -No -Help

90% 10%

b. Presentation: "Can She Type?" 49% 51%

Trioing: Skill Identification 50% 49% 1%

d. Panel: "Make the Most of 80% 20%

St. Olaf Experience"

Panel: "Career/Husband/Children" 80% 20%

Much Some Little Or

Progress Progress Li2.2112.1
Progress toward objectives:

a

,,.

c.

P_;,areness of life/career options

Self insight: skills, interests,
experiences

Beginning life -reer planning

50%

49%

49%

49%

51%

51%

17,

Great Little Or
Extent Somewhat Not at All

Changes in perceptions regarding life 15% 75% 10%

styles avc.ilable to women:

Some Comments:

"Most impo i:tant, this workshop encouraged me in my present direction -- knowing mys.alf,
really understanding my needs and goals."

"Helped affirm a belief I had held previously--one must work out career and life-
style questions to suit one's self and the people around one, not according to what
is 'socially acceptable.'"

"I now feel I have the incentive to go and ,izart in the direction I wanted to go in,
it never had the guts to do because I felt the decision was too large and permanent

for me to make."

. important to see Jarious areas in which these women had become successful and
to see their healthy attitudes toward making mistakes and ],earning from those mis-
takes to improve their careers and lives."
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TWO-CAREER FAMILY PROGRAM 43
In order to help evaluate program, we would appreciate your answers to the following questions:

Relation to Sc. Olaf:
St. Olaf student

St. Olaf teacher, administrator or staff
Spouse of St. Olaf teacher, administrator or staff
Other

2. Class (students only)
Freshman
Sophomore
Junior
Senior

See
Male
Resale

. What previous contact have you had with two-career families?
one
Have known some but have never discussed their situation with them
Have had discussions previously with two-career families about their situation
My parents both have careers
Both my spouse and I have careers

What was the topic of your discussion sessibn?
Occupational expectations Child care - school age
Occupational pressures

Household resporu4bilities
Strain and satisfaction on individual level Social obligations
Geographical mobility
Child care preschool

How much thinking had you done before tonight about the problems and alternative solutions for the

Income and educational differential

two-career family?
None
Very little
Some
A lot

7. To what extent did this program prov'.. you with more information about the prob and possiblesclations for the two - career family?
None

Little
Some
Much

S. Vhht effect do you feel the program has had on your attitude regarding the des :btiro - career family?

None
Little
Some
Much

f the

9. which of the following best describes your current preference regarding a two-career family?
I definitely prefer Co be a member of a rwo-career f4mit.
I am not sure whether r prefer to be in a two-career faraily.
I definitely prefer to be a member of a one-career frmily.
I do not plan to marry.

10. Would you be interested in attending additional programs on the two-career family?
Yes
Maybe
Probably nor

11. If you uid be i,..ere+1ed in additional ptogr what topics or forwata would you suggest?

Comments:



TRIO- CAREER FAMILY PROGRAM

FREQUENCY DISTRIBUTION FOR EACH QUESTION

Relation to t= Olaf

St. Olaf student 81 Fri2shman
St. Olaf teacher, adminis- 6 Sophomore
trator or staff Junior

Spouse of St. Olaf teacher 4 Senior
administrator or staff

Other

Total 93

Class (Students

Previw
Two-Career Families

(Some chose more than one)

44

20

24
21

17

Total 82

ontac t Wh

7.

Male 21 23 None 9 10
FemAle /2 77 Have known SO' but have 41 44

never discussed situationTotal 93 100
Have had discussions with 20 22
two-career families

Both parents have careers 20 22
Both my spouse and I have 10 11
careers

Amount of Thinking About Amount of Infci:

l!allEtEEaoilz Provided by Ps,

None 1 1 None
Very little 13 14 Little
Some 35 18 Some
A lot 44 47 Much

Total 93 100

froraect on Attitude
n

None 10

Little 18

Some 35
Much 27

20
39

30

Total 90 100

Interest_ in Attending Additional Programs_

(A11 Participants)

Yes

M-ybe
bably

Total

n v,

65 71

21 23
6 7

92 101.

4 4

14 15
46 51
27 30

Total 91 100

nce re: Two-CareerFamilv

Prefer to be member two- 60 67
career family

Not sure prefer to be in 28 31
two - career family

Prefer to be member one- 2 2
.career f
Do not plan marry 0 0

Total 90 100

_ly

merest Attendip Additional Pr -s

(Students

Yes
Maybe
Prolbly no

0

n

60 74

16 20
5 _6

Total Si 100

7.

Educational Research, April 976



um_ T -8 S EUlJ NT'S RESP 11110 TO IT IS 8v SEX, CIASS, AND MEW -11 TWO- R17:ER FAHIZIES

!rem

Setr CIsss
Previous Contact Wirt
Two-Cureer famillen

All

le Fcluale
n.66

Fre ehmell

0..20

Sophomore
0,-.24

Junior
own

Senior
11,.17

0*.1 Known
contact Some
n'il 1040

VIecossed
SiLmitiall

With Some
11.I9

Both
Fergor

Ilave
Careers
n.18 n.81

Hove doott soma or tut of

previous thinking shout two-
otrreer fswily.

Obtained soma or with 1fitor-
msriuu from program W.

X _I d 4044.1 or a lot 4
ttheogo In Attitude pp teetat

of progrom

1luflnitaly prLfer the Lwo -

bartir family.

067.

6

467.

711.

84X

861

782

641

057.

807.

807.

79X

87Z

821

907.

SI%

901

661

651

887.

627.

567.

66X

507

887.

757.

501

891

NZ

t0X

951

797.

687.

741

1001

782

hit

122

an.

817 ,

121

651

tturatl°oat 8epearelt April 1971



Two- Career Family Program, Frequency Dis tributions, p. 2
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April, 1976

Percents e of Students "Definitel Percents eof Students Who uld
Preferring" Two-Carew Family Come_to Additional Programs

Discussion Groups

Groups which included discussion
of child care

Groups with discussions other
than child care

'7 Class

61 Freshman 84

Sophomore 67

Junior 76

70 Senior 71
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STUDENT EVALUATION OF

ASSERTIVENESS TRAINING WORKSHOP

Judy M. Richardgon

and

Alice M. Thomaa

Office of Educational Research

St. Olaf College

March, 1976
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On January 23-24, 1976, forty-four St. Olaf women attended an Assertiveness

Training Workshop.* The workshop was sponsored by the Mellon Grant, "Women in

Careers: A Changing Perspective" and the St. Olaf Women's Studies Program. B--

fore the workshop, students were asked to complete "The College Self Expression

Scale"; the scores from this test were used as an initial measurement of asser-

tiveness. A copy of this instrument is provided iu Appendix III. In order to

evaluate the workshop and determine impact, a questionnaire was sent to

each participant two weeks after it had taken place. A copy o the question-

naire can be found in Appendix I. Thirty-one of the forty-fo were returned,

a 70% rate of response.

Assertiveness of Students Before the Workst

College Self Expression Scale," the possible r ..ge of scores was

0 (most assftf.-e.) to 200 (least assertive). The scores of the 44 St. Olaf

women atterviLLg the workshop were evenly distributed in a range of 46-148.

For the purpoL,I uF this any 's, the scores of the students were divided into

four equal groz, first quarter being the most assertive :out the

fourth quarter being the least assertive. The rate of return differed slightly

for the four groups; 82% of those in the most assertive (first group) were re-

turned; whereas all7,:f of the least assertive (fourth group) were rett_

Thus, in this port, the initially more assertive women are slightly over-

represented.

Effectivenes5 of the Worksho in Producing

Chan in ThinIcingarldBellayior

Students were asked to describe any changes in their thinking since the

workshop, and Lo indicate how significant they felt these changes, if any, were

The workshop
Ninneapolis.

as conducted by Dianne Johnson of Metropolitan Community College,
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to them. Of the respondents, 90.3% identified changes in their thinking and

described them as "somewhat" (61.3) or "quite" (29.0%) significant. When

responses to this question were analyzed by year in school, there were no

differences between the four classes. When change in thinking was analyzed

by assertiveness before the workshop, there was a definite pattern for the less

assertive student to report more change in thinking than the more assertive

student. Of those in the third and fourth groups (1,., :lee eive), 44.474

and 50.0 %, respectively, identified changes ele: rein oeee quite significant.

Of those in the first and second groups (most asee ive), only 11.1% and 14.3%,

respectively, identified changes they felt were quite significant.

The students were also asked to describe any changes in their actions er

behavicr since the workshop, and to indicate how significant they felt these

changes were to then. The respondents indicated somewhat less change in be3

havior than they did in thinking; whereas 90.3% had identified changes ie their

thinking which they described as either somewhat or quite significant, only

64.5% identified changes in their behavior which they described as either' some-

what or quite significant. When responses to this question were analyzed by

year in school, the seniors seemed somewhat different from the other classes.

Although 77.8% of the freshmen, 71.4% of the sophomores, and 100.0% of the

Juniors identified changes in their behavior which they described as either

somewhat or quite significant, only 30.0% of the seniors did so.

As was the case with change in thinking, there wa. a. pattern

less assertive student to report more ch go n behalv,er than did t

assertive student. Of those in the third and fourth groups (least assertive),

88.9% and 83.3%, respectively, identified changes they felt were ewha.t or

significant, while only 55.574 and 28.6% of those in the first and second
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groups, respectively, did so.

Overall Reaction to the Workshop and Attrition Rat_e

On the basis of answers to all items, the questionnaires were classified

into three categories of overall reaction to the workshop; positive, neutral,

and negative. Of all respondents, 64.5% were classified as rm.??tive, 16.1% as

neutraL, and 19.474 as negative. There was a definite pattern for those who we

Least assertive before the workshop to be more positive in their overall reac-

Of the fourth group (least assertive), 100% of the responses were

classified as positive; of the third group, 88.9%; of the second group, 57.1%,

and of the first group, only 22.2%.

Because the workshop consisted of three sessions held over a two-day

period, one of the indicators of a negative response was dropping out before

s over. Students were asked whether they missed any sessions, and, if so,

why. Of all respondents, 64.5% attended all -ssions, 16.1% missed one or more

because of a schedule conflict, and 19.4% missed one or more because they did

not feel it worthwhile to attend all three. Deciding it not worthwhile to

attend all three sessions was related to assertiveness before the workshop.

Of the first and second groups (most assertive) 33.3% and 28.6%, respectively,

did not feel it worthwhile to attend all three sessions, whereas only 11.1%

and none of the third and fourth groups, respectively, did so.

Comments by the students who did not feel it was worthwhile to attend all

the sessions are in Appendix II. In general, it appears that those students

felt th3y had already dealt with the type of problems covered in the workshop

and had resolved them to their satisfaction. They were at a different stage,

concerned with how to cope, not with peers, but with those in authority.

The comments by some of those students who attended all the sessions and
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who experienced quite significant changes are also outd ianAppendix Ii.

sessions for these students sere obviously quite heLpftal aid 51st their

need of dealing with pe

needs

In summary, the workshop seems to have been suoees ssfua tr." 'meet g the

of mno,st of the women attending. Those needs wem geeralLy in being

assertive in situations with e- Changes in thinking a tsu It of the

workshop were relatively high while the changes in behm

The students who reported the most thinkihg ani behavior chaes-

satisfaction with the workshop,

MoSt

in general, less assartiNe &tar& others

in the group before the workshop. Those for whom the workbort) was less b

ficial appeared to be at a different stage in their development an were

eerned more about assertiveness with those in authority them writhpeers.
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APPENDIX II

COMMENTS ON THE WO_ SHOP

A. Comments_ by Students Least_ Favorable to Workshop Sessions

"It seemed to be an introductory course. . . another session could have
Jr-Landed applying for jobs, dealing with employers, etc."

'The workshop was geared toward women who had difficulty dealing with boy-
friends, butchers, etc. Not people like my boss, etc. People with power
over me and ay life style are people I have difficulty dealing with
assertively."

"I'm conscious now about the difference between "agres ive" and "assertive
but there have been no behavioral changes."
(from an assertive student)

"I'm more conscious of how I behave. I consider more how my actions/
inactions might affect others." (from an assertive student)

"It didn't address my needs . . it addressed, I ,thought more under-
classmen needs."

"Au more aware of situations that require assertiveness in myself and in
others. Problems dealt with were those I had encountered several years
ago."

B. Co by Students Most Favorable_to Workshog Sessions

"I as more aware of my responsibility in determining how to handle situations
and better at being able to speak out when I feel it necessary. The change
in lay behavior and actions were quite significant and I feel good about it."

"I've stopped saying "we" when I mean to say "I". I'm able to stick up for
myself in confrontations with friends, without feeling "aggressive."

"It forced me to think about why I act the way I do - admit it - and deal
widi it. The workshop came at a perfect time for me . . . I'd formed bad
attitudes and was in an "intimidated" rut - but am now on the road to
recavery."

"Before the class I used to feel uncomfortable when people attempted to
manipulate or disregard my rights. Now, however, I am able to identify
exactly what bothers me and how to deal with it, that is, what action to
take or what to say."

"I feel I can be more assertive in situations now, and realize, in general,
how to handle situations better. I don't act as non-assertive or aggressive
as I did previously . . . rather than saying nothing or yelling, I talk more
honestly. Very enjoyable experience."

"1 arm more aware of my non-assertive behavior, and I am better able to eval-
uate its appropriateness. I'm somewhat more outspoken and less apologetic."

99



APPENDIX III

COLbWGE SEi f EXPRESS SCALE

following Jive rr is designed to provide information about he

In which you express yourself. Please answer the questions by putting

appropriate number 14 the space before the number.

Almost Always or Always - 0
Usually - I
Sometimes - 2
Seldom - 3
Never or Rarely - 4

Your answer should reflect how you generally express yourself in the
situation,

55

the

Do you ignore it 7-hen someone pushes in front of you in line?

When you decide that you no longer wisil to date someone, do yo_ heve
marked difficulty telling the person of your decision?

Would you exchange a purchase you discover to be faulty?

If yo decided to change your major to a field which your parents t

approve, would you have difficulty telling them?

Are you incli ed to be over - apologetic?

6. If you were studying and if your roommate w making to much noise,

would you ask him to 7op?

7. Is it difficult for you to compliment and praise others?

8. If you are angry at your parents, can you tell them?

9. Do you insist Ohat your roommate does his fair share of the cleaning?

_10 If you find you-rsel.1 becoming fond of someone you are dating, would you

have difficulty expressing these feelings to that person?

11. If a friend who has borrowed $5.00 from you seems to have forgotten
about it, would you remand this person?

12. Are you overly careful to avoid hurting other people's feelings?

13. If you have a close friend whom your parents dislike and constantly

criticize, would you inform your parents that you disagree with them

and tell them of your friend's assets?
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Do you find it difficult to ask a friend to do a favor for you?

15. If food which is not to your satisfaction is served in a restaurant,
would you complain about it to the waiter?

If your roommate without your permission eats d that be knows you.

have been saving, can you express your displeasure to him?

17. If a salesman has gone to considerable trouble to show you some merchandise
which is not quite suitable, do you have difficulty in saying no?

18, llo you keep your opinions to yourself?

19, If friends visit when you want to study, do you ask them to return at
a more convenient tine?

20. Are you able to express love and affection to people from whom you care?

21. If you were in a small seminar and the professor made a statement that you
considered untrue, would you question it?

22. If a person of the opposite sex whom you have been wanting to meet smiles
or directs attention to you at a party, would you take the initiative

in beginning a conversation?

23. If someone you respect expresses opinions with which you strongly disagree,
would you venture to state your own point of view?

24. Do you go out of your way to avoid trouble with other people?

25. If a friend is wearing a new outfit which you like, do you tell that person so?

26. If after leaving a store you realize that you have been "!short-changed",
do you go back and request the correct amount?

27. If a friend makes what you consider to be an unreasonable request, are you
able to refuse?

28. If a close and respected relative were annoying you, would you hide your
feelings rather than express your annoyance?

29. If your parents want you to come home for a weekend but you have made
important plans, would you tell them of your preference?

30. Do you express anger or annoyance toward the apposite sex when it is justified?

31. If a friend does an errand for you, do you tell that person how much you

appreciate it?

32. When a person is blatantly unfair, dh you fail to say something about it

to him?
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Do you avoid social contacts for fear of doing or saying the wrong thing?

34. If a friend betrays your confidence, would you hesitate to express
noyance to that person?

When a clerk in a store waits on someone who has come in after you,
you call his attention to the matter?

36. If you are particularly happy about someone's good fortune, can you
express this to that person?

37. Would you be hesitant about asking a good friend to lend you a few dollars?

38. If a person teases you to the point that it is no longer fun, do you
have difficulty expressing your displeasure?

39. If you arrive late for a meeting, would you rather stand than go to a
front seat which could only be secured with a fair degree of conspicuousness?

40. If your date calls on Saturday night 15 minutes before you are supposed to
meet and says that she (he) has to study for an important exam and cannot
make it, would you express your annoyance?

41. If someone keeps kicking the back of your chair in a movie, would you ask
him to stop?

42. If someone interrupts you in the middle of an important conversation, do
you request that the person wait until you have finished?

43. Do you freely volunteer information or opinions in class discussions?

44. Are you reluctant to speak to an attractive acquaintance of the opposite sex?

45. If you lived in an apartment and the landlord failed to make certain
necessary repairs after promising to do so, would you insist on it?

46. If your parents want you home by a certain tine which you feel is much
too early and unreasonable, do you attempt to discuss or negotiate this
with them?

47. Do you find it difficult to stand up for your rights?

48. If a friend unjustifiably criticizes you, do you express your resentment

then and there?

49. Do you express your feelings to others?

50. Do you avoid asking questions in class fear of feeling self - conscious?



CONCLUSION: OVERALL IMPACT

OF THE PROGRAM

A variety of measures were used to evaluate the "Women in Careers" program.

For both men and women students, data were gathered in the following areas:

a) choice of major; b) immediate post-baccalaureate occupation; c) attitudes

toward the roles of men and women; d) expectations regarding level of education,

success in future work, and life-styles; and e) use and evaluation of the Career

Counselor, Career Advisory Panel, and women's studies courses. Questionnaires

and evaluation forms were also used, primarily with women, to gather additional

information on the helpfulness of progreee and their perceived impact Career

Advisory Panelists were also asked to assess the programs they were-involved in.

Each of these measures contains weaknesses which prevents it from serving as an

exact me of the impact jf the programs, yet, when considered together,

these rough measures allow an overall assessment of the program's impact on St.

Olaf college.

Impact on Women Students

The data gathered on women students presents evidence

as a whole in the direction of the goals of the progr

only slight change

For women who

were directly involved in the program, however, the data suggest _that the program

had some act on most of them and considerable impact on a few of them.

In choice of major, some change was found away from traditional sex-role

expectations. More women graduates in 1977 than in 1974 chose major in pre-

dominantly male fields, and fewer chose to pursue graduate :study in predominantly

female fields.

For random samples of women, we found no evidence of change from 1976 to 1978

in attitudes toward the roles of women and men or in expectations regarding level

of education, success in future work, or life-styles. Despite this lack of



change in the women as a group, differences we e found between women who indi-

cated they had taken part in one of the three major parts of the program and

those who had not, both in attitude toward the roles of en and men, and in

2

expected life-style. Participants showed greater support for nontraditional

sex roles, less support for defining roles in terms of obligations and restric-

tions, and greater career orientation than did nonparticipants.

The data on immediate post-baccalaureate occupations of women graduates

did not provide much evidence of change during the period of the program. Al-

though there was a decrease from 1974 to 1977 in the percentage of female students

choosing the typically female occupations of teaching and nursing, there was no

evidence of an increase in the number selecting typically male occupations. In

addition, no evidence was found that the occupations of women who participated

in the "Women in Careers" program differed significantly from the occupations of

St. Olaf women as a whole. The occupations of women in the classes of '76 and

'77 who had seen the Career Counselor or attended the fall, 1976 career planning

retreat were very similar to the occupations of the classes

a whole.

Women, who participated in the various aspects of

gram definitely felt it had an impact on them, however.

f '76 and '77 as

"Women in Careers" pro-

Women who took women's

studies courses gave them a higher rating in amount learned than, as received by

the average St. Olaf course using voluntary course evaluation. Women students

also indicated that they felt these courses had definite personal impact.

The majority of the women who participated in Career Advisory Panel (CAP)

programs or utilized the se -es of the Career Counselor indicated that they

found them helpful, and that they felt these program had some impact on them.

Many of the changes described by these students were in areas that one ould not

necessarily expect to see reflected in immediate post-baccalaureate employment, such

as changes in assertiveness or in perceptions of alternative life-styles. In



addition, few students indicated that the program caused them to make a decision

they might not otherwise have made, although statements that they felt encouraged

were common.

Although the women who participated in the various parts of the 'Women in

Careers" program clearly found them valuable, the small amount of overall change

among women students may be disappointing to some of the program's supporters.

Although there are many possible explanations for this apparent lack of change,

two seem particularly worthy of consideration. One is the time frame involved

in most of the research. Many of the women studied had been exposed to the pro-

gram for only one or two years out of their four years at St. Olaf, and the atti-

tude measures ere taken only two years apart, in 1976 and 1978. It probably

unrealistic to expect much change in such a short period of time.

A second possible cause of the small amount of observed overall change

might be the numbers and type of students served by the program. Our data inch.-

sate that in Spring, 1978, just under half of St Olaf women had either consulted

with the Career Counselor, had contact with a CAP, or taken a women's studies

course. About a third indicated they did not know about the career counseling

service, and about a third indicated they did not know about the CAPS. The

students not served by the program may have included those with the most tra-

ditional attitudes. The differehces in attitudes and expectations found between

pa ticipants and nonparticipants, while possibly indicating impact of the pro--

gram, may also indicate that program participants held less traditional views

to start with. If the more career-oriented women were the ones who took part

in the program, then their initially high career orientation may explain why

they described the impact of these programs in terms of encouragement, infor

tion, and opened alternatives, but rarely indicated it affected a major decisi

It may be that in order to have had much overall impact on St. Olaf women, the

program would have had to have reached out to serve a higher percentage of women
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students, not just those most career-oriented.

It is not uncommon, however, for new services and program to attract as

early participants those persons who seem to need the services least. (Fac-

ulty development programs are good examples of,this.) Thus, it is probably

unrealistic to think that a much higher percentage of women students could

have been reached in the first three years of the program.

Impact on Men Students

The data gathered on men students suggests a pattern of impact similar to

that found for women students. Slight changes were found for men as a whole in

the direction of the goals of the program, and the men directly involved in the

program indicated that it had impact on them.

The changes found for men as a whole were different from those found for

women as a whole, however. Whereas women's choice of major showed some change

away from traditional sex-role expectations, men's did not; In fact, the percen-

tage of men choosing predominantly male majors, both graduate and undergraduate,

increased between 1974 and 1977. Whereas no changes were found for women as a

whole in attitudes toward the roles of men and women, Some attitude change was

found in men. In 1978, men students showed greater recognition of equal ability,

greater support for equal opportunity, and greater acceptance of women's studies

than they had in 1976. As was the case with women students, no changes were

found between 1976 and 1978 in e cr_ regarding level of education,

success in future work, or life-style.

Although the numbers were small, most f the men who had seen the Career

Counselor, had contact with a CAP, or taken a women's studies course, indicated

that they felt these programs had had some impact on them. Ratings of impact

were particularly high for worm 's studies courses. In addition, there was some

evidence that the men who indicated they had participated in these programs were

1 06
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more supportive of women's careers than were men who had not.

In the random sample of students surveyed in the spring of 1978, about one-

fourth of the men indicated they had consulted with the Career Counselor, had

contact with a CAP, or had taken a women's studies course, which was about half

the participation rate for women. When we consider that many of these activi-

ties were limited to, or primarily addressed to, women, and that none were specifi-

cally addressed to men, this participation rate seems fairly high. Although

the small amount of change in as whole and the small number of men partici-

pating indicate that there is clearly more work to be done with men students in

the area of changing sex roles, the extent of impact on men during the first

three years of the program seems encouraging when we consider that most of the

program's efforts were directed at women.

In summary, the various measures used to evaluate the "Women in Careers"

program show that, although there was only slight evidence of change in the

student body as a whole, the program had definite impact on some students and

some impact on many students, both mai. e and female. The evidence suggests that

the "Women in Careers" program has made a reasonable beginning at developing

in St. Olaf students new awareness and sensitivity toward the changing roles of

women and men.


